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CHAPTER I 
INTRODUCTION TO THE STUDY OF ATTITUDES OF SENIORS 
TOYiAi.1D TEACHERS AND THE TEACHING PROFESSION 
Public school teaching as a separate and distinct profess~on 
is relatively youthful, beinG only sli6htly over a hundred years old • 
.P_s compared i.7ith the profession of architecture, law, ministry and 
engineering it is extreoely young . But despite its youth, today it 
compares favorably with other learned professions in social and phil-
anthropical rewards . l The public has gradually come to realize that 
the teacher is one of the most influential and impelling individuals 
in the community, and that the life of a teacher frequently is one of 
the greatest guiding and directing influences in the life of youth . 
Teaching is unsurpassed by any other profession in its far 
reaching effect on society. The social order of the next gener-
ation will evolve to a great extent from the habits, the attitudes, 
and the ideas that children develop under the direction of their 
teachers . In guiding the development of these traits, the teacher 
has a special privilege as well as a duty; educators have realized 
that teaching oust be a fine art if satisfactory work is to be 
done . Since the teacher has a social duty in his professional 
responsibilities , only persons of ability and personality should 
be selected to enter the teaching profesuion. 2 
Too nany times parents and board members are satisfied to hire 
the teacher who can be obtained for the least money, regardless of 
qualifications,to instruct their children and fail to realize the 
value of proper instruction during the formative years of childhood. 
1 . ·ard G. Reeder, The Fundamentals of Public School 
Administration (New York : The Macmillan Company, 1941), p . 18 . 
2. Tressa c. Yeager, An Analysis of Certain Traits of 
Selected High School Seniors Interested inTeaching (New York: 
Teachers Col lege, Colu.~bia University, 1935) , p . 1 . 
2 
It i'Tould be better for children to attend school in hovels , 
granted that the hovels were coIP.fortable, safe and sanitary, 
there to be instructed by competent teachers, than to attend 
school in million dollar palaces , there to be under the tute-
lage of persons of inferior qualifications . 3 
Within the past two years the teacher shortage has been some-
what alleviated at the secondary level, but there yet reI!l.ains here a 
demand for well qualified and efficient teachers . At the elementary 
level there is an extreme shortage . 
The gap betvreen the supply of, and the demand for, public 
school teachers is becoming wider . The 1949 National Teachers 
Supply and Demand Study shows that the number of persons who 
will be ready to take teaching jobs in elementary schools is 
diminishing while the need for elementary school teachers is 
gro1ring . At the same time more persons than ever before will 
be competing for limited number of teaching jobs in high school . 
The inbalance between the supply and demand has increased in 1949.4 
One of the crises in American education today is the problem of 
obtaining highly qualified young men: and women for the teaching pro-
fession. Leaders and laymen in the educational field are well aware 
of this seriousness . One can scarcely leaf through a current educa-
tional publication that does not contain articles dealing with some 
phase of teacher shorta e and recruitment. 
The unparalleled teacher shortage in the United States has 
been due to three principal causes: (1) one- fourth of our 
trained teachers have left the profession since 1940, (2) en-
rollments in teacher 's colleges hit an all time low about 
1945-46, and (3) the war time birth rate has produced the 
largest pre-school population on record.5 
3. Reeder, op. cit., p . 115. 
4. "Need For Teachers Increase, Supply and Demand," Nations 
Schools, 44:62, July, 1949 . 
5. Emory Stoops , "Teachers Recruitment," Phi Delta Kappan, 
29:259, February, 1948. 
3 
The National Educational Association in an article entitled, 
11.Advanced Estimates of Public Elementary and Secondary Schools f or 
the School Year 1947- 48, 11 estimates that: 
One hundred and fifty thousand additional teachers will be 
needed to fill the new positions to be created dm~ing the next 
feiv years to meet the needs of increasing post war pupil enrgll-
ment, resulting from the rise of the birth rate since 1940. 
The increasing demand for teachers especially at the elemen-
tary level has not been correspondingly reflected in an increase 
in the number of students who are preparing for the teaching pro-
fession. One investigation shows that out of nine fields, as out-
lined in the manual of the "Cleeton Vocational Interest Inventory, 11 
for boys , teaching vras fourth in order of choice, and for girls, 
teaching was sixth.7 
In 1930, twenty-two percent of all American college 
students were enrolled in teachers' colleges . By 1930 
only sixteen percent has chosen teaching as a career. 
By 1940 the proportion had fallen to seven percent . During 
the current school year (1948) it is estimated that about 
t wo percent of all students in higher i nstitutions of 
l earning have indicated teaching as a vocation. Young 
peopl e have turned fron education in such alarming numbers 
that, while our state universiti es are bursting at the 
seams , many of our teacher's colleges have fewer enrollees 
than they had years ago. ~any teacher's colleges on the 
{est Coast have received large G. I . enrollments with as 
few as three ~ercent of their students actually prepar-
ing to teach. 
6. Advanced Estimates of Public Elementary and Secondary 
Schools for the School Year 1947-48, (Washington, D.--C-.: Research 
Dinsion;-National EducationTssoITation, October, 1947) , P• 2. 
7. T. Kopp and L. Tussing, "Vocational Choices of High 
School Students," Occupation, 25:334, March, 1947 . 
8. Stoops, op. cit., P• 339 
4 
A study was made among the students of Hunter college, New 
York, in 1948, and out of 5, 442 students who were actually tah.'ing 
teaching courses there were only 2, 546 (46. 6%) who planned to teach.9 
An investigation of the occupational careers of graduates of 
the Phillipsburg (Pa.) Senior High School revealed that out of 730 
seniors, 7. 8 percent entered the teacher's training schoo1.lO Of 
this number not all intended to make teaching a profession. 
Because of such a teacher shortage within the past few years 
it has been necessary for the States to resort to the issuance of 
emergency certificates to secure teachers . No doubt some of these 
teachers were good instructors, but others have been very incompe-
tent. Statistics,quoted by the research division of the National 
Educational Association show that 2, 305 emergency credentials were 
issued in 1940;, by 1941 the number had increased to 4, 655; in 1942 
it had risen to 38,285; 1943 , 68 , 423 ; 1944, 78,665; 1945, 108, 832; 
1946, 120, 000, 11 and by the spring of 1949 there were still 97, 939 
emer gency teachers employed in the United States .12 
9. H. Hartung, "Are College Students Planning to Teach," 
School and Society, 70~213, October 1, 1949 . 
10. Frank E. Ehrenfeld, ''The Occupational Careers of Graduates 
of the Phillipsburg (Pa.) Senior P..igh School," Unpublished Thesis , 
Abstracts of Studies in Education at Pennsylvania State College, 
No . 14, Part VI, 1936, P• 373. 
11. Advanced Estimates of Public Elementary and Secondary 
Schools for the School Year 1947-48 (Washington, D. C. : Research 
Division, National Educational Association, October, 1947), P• 4. 
12. T. M. Stinnett, "One and One-Half Million New Teachers , " 
School Executive 68 ::14, May, 1949. 
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According t o a survey, the average demand f or new elementary 
teachers f or the next ten years -will be 193, 399 annually, or 
1,033,990 f or the decade .13 
Hundreds of teaching positions have been left unfilled because 
no teachers could be found to fill them. The size of classes has 
been increased with the result that pupils are neglected. 
We need 143,000 new elementary-school teachers to replace 
the teachers we have lost, and to t ake care of the bumper 
crop of new enrollments coming up, about 306, 000 more are 
needed. Added to this, 560, 000 more will be needed in the 
next ten years to replace the teachers who will leave their 
class rooms per manently . When t hese figures are added up, 
vre have a staggering t otal of 1,000,000 new teachers vmo 
will be needed in elementary schools alone in the next ten 
years . 
Less than a tenth of the new teachers needed will be on 
hands in September of this year (1949) to TI;et the demand 
f or about 165, 000 new elementary teachers . 
It is s omewhat difficult to understand why there is so little 
interest in teaching as a profession . It is possible however that: 
Institutions of higher learning have fai l ed to put the 
facts of both the rewards and penalties of teaching as a 
prdlfess ion before the students who are groping for a career 
choice. Hence teaching has not held its rightful place 
among the various profess ions in recruitment of well-~ 
q_ualifi ed people . The secondary schools as well as the 
universities have been remiss because some administrators , 
counselors and teachers have failed to urge young people 
of obvious abili ty t o consider teaching as a career. Some 
have been afraid that they might use undue influence be-
cause of their position in the school, and have felt that 
nothing, not even the present emergency warrants adminis-
trators in using pressure to influence a youngster t o choose 
their own profession. Other educators have been dissuasive 
13. Loe. ill!. 
14. J. G. Fowl kes , "Needed:: One Million Teachers , n Loo];, 
13~41, July 17, 1949. 
and even apologetic. Such attitudes among school people 
must not continue.b 
It is also noted that: 
The decisions of students are influenced not only by 
guidance e:x:perts and well- informed professors, but also 
by the deliberate or casual behavior of faculty members 
who lack a sympathetic understanding of hi gh school and 
a genuine res ect for high school teaching .16 
6 
From observation and various studies that have been made it 
appears that the school s and communities themselves are responsible 
in a great degree f or teacher shortages . Salaries in the past have 
been low, and the mores and fetishistic criteria have discouraged 
many capable young people from entering the profession. Little 
logic and considerable humor has been used in selecting teachers . 
In one community a candidate must hand out cigars if he hopes to 
favorably i mpress the school board. In another coJiununi ty he is 
immediatel y disq,ualified i f even an odor of a cigar is detected 
upon him. In some cornr.1unities the r.ien must be married and the 
·women must be single. In other comnunities , teachers are hired 
on the basis of their religious faith, the fraternity to which 
they belong, the state from nhich they come, and vrhether or not 
they use lipstick and paint.17 
15. Aubrey Berry, HThe College in Recruiting Teachers , 11 
~ _Kappan, 26 :16, February, 1947. 
16. Karl Bi gelo-iv, 11 The Special Education in College of Poten•~ 
tial High School Teachers , 11 Teacher 1 s College Record, p . 254, 
January, 1947 . 
17. H. P. Allen, "Earmarks of a Good Teacher, 11 American 
School Board Journal, 96: 25, March, 1938. 
7 
Statistics plainly sho that teachers in the past have been 
pitifully underpaid. The average salary for vrhi te rural teacher s 
in America was j876 a year in 1939- 40, and t he salary f or negro 
teachers w-as but J346 a year t he same year . For the average teacher 
in high school, gr ades , rural and city, for men and won.en, and for 
princi;?als and supervisors ...-1as but ~~1 ., 380 the saJn.e year . 18 A l arge 
group of teachers uas given a questionaire relative to the profes -
sion o_ teaching, and 36 percent said that if they had it to do 
over again they would not plan to teach because of the low salaries, 
the social restrictions and i gnorant school-boards . 19 
G. P. Schmidt gives a few vrords of caution to the teacher, 
and says teachers must: 
1. Keep away from politics . 
2. Be careful where they live . 
3. Be careful where they eat . 
4. Be careful with whom theyire seen. 
5. Be careful how they dress . 
6. Be careful how they wear their hair . 
7. Be careful Trhat they do on week ends . 
Unfortunatel y the straight a..~d narrow pat h which many 
conununities lay out f or i ts teachers does not lead to life 
but to dry rot. 20 
18. E. E~ Lawson, rr;my School Teachers Can 't Teach, " 
Amer ican I,Iercury, 52 : 271, tiarch, 1941. 
19. Loe. cit . 
20 . G. P. Schmidt., 11 Teacher is a Gold.fis -1, 11 Clearing 
House, 19: 248 ., December, 1944 . 
The v·omans Home Companion polled its readers and asked the 
question, "Would you want your child to be a teacher?" From t his 
poll it appeared that most everyone was agreed that: 21 
1. Teachers are underpaid. 
2. They do not enjoy personal freedom. 
3. They ' re told what to teach and how. 
4. They ' re subject to criticisCT on how they spend their 
noney, where they spend their vacation, where t hey eat 
and vihere they sleep . 
5. They ' re tol d what t o wear. 
6. They ' re e...xpected to be examples . 
7. They have less chance f or marriage. 
8 
. . . . . . . . . . . . . . . . 
A lady f rom Texas writes , "Teaching is one of the hi ghest 
professions--like missionaries . I ' d like my child to be one 
if he f elt the call. 11 
From Ut al1, "Teaching is a thankless job low wages , no 
appr eciation, personal criticism. " 
. . . . . . . . . . . . . . . . . . . 
A mother ',vrites , 11 1 taught school for ten years and I would 
not want any chi ld of mine to lead such a life . n 
. . . . . . . . . . . 
Liichii;an, "Teaching is fine only for a w-elfare- :ri.nded man. " 
. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 
California, "Teaching is a :ughly competitive field. 11 
21. 11Vfould ;;{ou , ant Your Child to be a Teacher? 11 i omans 
Home Companion, 74:12, February, 1947 
A parent, "The teaching profession is no longer respected. 
One i s looked upon as an inefficient menial who engages in it 
for a livelihood. 11 
. . . . . . . . . . . . . . . . . . . . . . . . . . . 
iiisconsin, "I tol d my son that for a coupl e of thousand 
dollars a year I would hate to lrJ1ow that a superintendent 
principal and school board member could tell him ¥n1at friends 
he could have, i,mat church he could attend and what kind of 
a hat his wife could wear . 11 
. . . . . . . . . . . . . . . . . . . . . . . . . . . . . 
Illinois, "Teach only if you l ike children and want to be 
a part of the next generation . 11 
. . . . . . . . . . . . . . 
1.1:ost peopl e e)..'})ect the teacher to be that shining example 
for their chil dren that they ther.:i.selves are not , as a result 
a teacher ' s life is narrow, hidebou.~d by silly conventions, 
grossly underpai d and underthanked. n22 
9 
Barbra Jo 1.' alker of Ue:ri.phis, Termessee, who was :Iiss America 
of 1947, and a student at Hemphis State College said that she liked 
to teach, and that she had taught in the pri mary department of the 
church school for several years. Like her mother, she discovered 
real enj OY-nent i n teaching . Miss ~Yalker said t hat she had thought 
of accepting invitations to become an airline stewardess or a movie 
actress , but she said that instead she wanted something per manently 
satisifying. She believes that teachers have the privilege of re-
newing t heir youth through t heir students . 
People s eem surprised when I tell them I do not drink or 
smoke. If in taking this stand, I have helped some young 
people to realize t hey can be popular and yet maintain their 
22. Loe. cit . 
10 
principles of right living.t I will have taken another step 
toward becoming a teacher . ~3 
In the Journal of National Education Associat ion, is an 
article by W. A. Sutton, 11Why I Became a Teacher . 11 
I shall never forg;et the difficult time I had in deciding 
what I was going to do in life. Uy father was a peculiar old 
man. He felt that everybody ought to know when he was fif t een 
years old. ~/hen I saw him picking the lovely blades of corn 
I would say, 111 must be a farmer. JI •·fuen I rode to town and saw 
the bridges I would say, 111 have to be an architect or builder. " 
My uncle was a Baptist preacher and when I saw how much his con-
gregation liked him I said, "I have just got to be a preacher. 11 
I had another u..icle for whom I was named, who ·,vas a country 
doctor . Hhen I would ride around with hi.-rn and see hovr he was 
adored, I vrould say, HI just must be a doctor. 11 
Then I wanted above everything else to ·write a book. Oh, 
I had a thousand things I wanted to do; I couldn't decide. 
Before my graduation i n . June, Father v,rote me in April, 11You 
r.mst decide before June . 11 He vr..cote me a letter 103 pages long . 
I have it yet. Then I took all the arg1rnents for the seven 
thincs he said he thought I might be a.,"'ld ·wrote t 1em dmm on a 
piece of cardboard, and I tried to put t hem in parallel columns. 
Then being religious I knelt down, with shades dravm, and I 
tried to decide what I was going to be . I wanted to be a law-
yer; I wanted to be a doctor; I wanted to be a pr eacher; I 
wanted to be a farmer; I wqnted to be an architect; I wanted 
to write a book. 
About that time the shade fluttered and the light came in 
and there seemed to be a voice that said, '~uld you like to do 
them all? 11 I said, 111 would . 11 11 1 can te l you how to do every 
one of them. 11 I said, 11How?11 11 Just be a teacher. Some boy 
-v:d.11 write your book. It will be better than any book you ever 
thought of . Some gfrl will paint your picture, and another 
will give it veracity. Somebody else will be the doctor and 
somebody else will be the laviyer . Just be a teacher. 11 
Oh, men, ambassadors of youth, this morning, all I ask of 
you is ju~t be a friend of youth and youth ~"ill reward you 
manifold. 4 
23 . Barbra Jo ··1a1ker, nr V'ant to be a Teacher, JI National 
Educational Association Journal~ 37:90-;-Fe'bruary, 1948. 
24. ~Y. A. Sutton, "'.Toy I Became a Teacher, 11 The Journal of 
national Education Association, 29:112, pril, 1940. 
ll 
Frequently one may wonder what high school seniors think of 
their teachers, and why some seniors choose to teach and others 
do not . It is out of such musings and deliberations that the pro-
blem of this thesis evo.J::ved , the title of which follows. 
Statement of the Problem 
This study is concerned with The Attitude of lOCD IIi gh 
School Seniors Toward Teachers and the Teaching Profession. 
Limitations 
The scope of the study is limited to: (1) High school seniors 
now enrolled in high schools, (2) High schools within a reasonable 
radius of Fort lays Kansas State College, (3) High schools Yrithin 
cities of the second and third class only. 
The information and data is of a subjective nature inasnuch 
as it is based upon the students ' 01m statements . The problem of 
analyzing human attitudes and motives is very C)mplex, for often 
the individual is not fully aware of the influences back of his 
decision. The real reason f or what he does may consciously or 
unconsciously be suppressed. The reliability of this type of 
data should not be accepted as absolute . 
The Method Employed 
The method herein employed is primarily of the survey type . 
The data were obtained f rom those concerned through: (1) ques-
tionruires , (2) corresponcence, and (3) personal interviews . 
12 
Review of Related Research 
A. S. Lee made a study of the motives of 826 students at t end-
ing Jrunica Training College in New York City, in 1926. From a pre-
pared list of twenty- five motives, the students were asked to give 
their first, second and third reason, in order of influence, why 
they chose teaching as a profession. Percentage distribution of 
800 students on the greatest influence that led to the selection 
of teaching as a career were: 
Teaching has a fascination for me - - - - - 18% 
Teachin6 is a stepping stone - - - - - 11 
Teaching of fers op Jortunity f or reading and studying - 9 
I desire to be of service to others 7 
Teaching seemed the only thing to do 6 
lfiscellaneous - - - - - - - - - - - - - 49 
The study indicates that students in New York City decided 
rather early to enter the teaching profession. For the enti re 
group of 800, the range in the ages when vocational deci sions 
were made was from 5 to 20 years, with a me _ian of twelve 
years . For the men stuqents the range was f rom 12 t o 20 with 
a median of 16½ years . 25 
W. s. Learned, in a study of the Pennsylvania hi gh s chool 
students as well as the college students found t hat those who were 
planning to teach were inferior in general education compared wit h 
those who were not planning to teach. 
In so far as those expecting to teach are concerned the 
results of the Pennsylvania ex&llinations are disappointing, 
25. A. s. Lee, 11Motives of High School Graduates f or Enter ing 
the Profession of Teaching, 11 School Review, 36:,16, January, 1928. 
and there is no good reason for believing that the con-
ditions described are confined to Pennsylvania. The 
maj ority of the group are most at home in the lower half 
of t he total college distribution: they exhi bit infer-
iority in contrast with the non-teachers in nearly every 
department of study, and they show up badly when compared 
in the same tests with students four years below them who 
represent thee ucational group with which they must be 
13 
repared to deal . The ability and attainment of those 
selected and prepared for teaching in special centers for 
that pur ose is consistently and conspicuously below the 
l evel of the group as a whole ••• It is the unanimous 
opinion of all who have 1-rorked with this material, and who 
thoroughly understand the tests , and who have studied the 
results as t hey have accumulated, that the situation is 
essentially as the findings reveal it : Th~t it is deplor-
able, and that it is totally unnecessary. 2 
Thressa C. Yeager, in comparing high school seniors who 
planned to teach ,vi th high school seniors in general, found that 
those who planned to teach had a slightly higher socio- economic 
and academic status than those who planned to enter other 
vocations. 27 
J. f. Best, i n a research study of certain factors under-
lying the choice of teaching among seniors of the University of 
isconsin enrolled in the department of Educatj0n discovered 
that: 
1. There is a range of about sixteen years in the ages 
of individuals in the group . The median a~e of the 
men is tvrenty- six, vrhile that of the women is t wenty-
tvro . 
26. 1.r. S!' Learned, Tested Achievements of Pros· ective 
Teachers in Pennsylvania, Carnegie Foundation for the Advance-
ment of Teaching, Thirty- First Annual Re ort , 1930, p . 27 . 
27 . Thressa C. Yeager, An Analysis of Certain Traits of 
Selected High School Seniors Interested in Teaching, (New York : 
Teachers College, Columbia University, 1935) p . 1~ 
2. In intell ectual ability and scholarship t he group is 
above average . • • 't'fomen excel men in all of these 
measures , and in three of the four by an amount that 
is statistically significant . 
3. Both nen and women tend t o come f rom cities rather 
than from the farm and the small er communities. 
4. Both men and vromen come from homes that are above average 
in economic status ••• 
5. A large percentage of the group has had a rather close 
association vrith teaching and the life of the teacher. 
. . . . . . . . . . 
These candidates for t he teaching profession reveal a 
definiteness of purpose and a sincere respect for the 
worthiness of their chosen profession. At the same time 
they are aware of the limited social role that society 
has assigned to teachers , and are critical of community 
practices that curtail the personal freedom of the 
teacher.28 
14 
Throughout the f oregoing the writer has given consideration 
to the following : (1) i mportance of the teachers' osition, (2) 
the demand and suppl y of teachers, (3) the problem of recruiting 
qualified teachers , (4) the procedure used in his study, (5) and 
a review of a few related fields of study, whi c give a setting 
f or t1e nresent ation of the body of the problem considered. 
28. John Hesley Best, 11A Study of Certain Sel ected Factors 
Underlying the Choice of Teaching as a Profession, 11 The Journal 
of Experimental Education, 17:225, September, 1948 . -
CHAPTER II 
DEFINITIONS , SCALES .Al"\JD l.lEASUREllENTS 
The ;:;eneral term 11 attit ude 11 is difficult to define inasmuch 
as it is relative. The term cannot be clearly distinguished from 
such synonyms as traits, opinions, temperaraents , interests , and 
dispositions . The Encyclopedia of Modern Education says: 
The term attitude has not been and probably cannot be 
distinguished clearly from such terrns ·as traits, (q.v. ), 
opinion, disposition, interest, value, and temperament 
(q.v.). Most often it is used to describe an emotional 
reaction, either favorable or unfavorable, toward some 
object or class of objects , material or conceptual in 
nature . Attitudes are commonly assumed to direct behavior 
where it is expressed in a.ppreciation, preference or values . 
A certain attitude toward a particular race repres ents the 
persods general disposition to act, speak, or think when 
confronted by actual situations involving that race . Since 
any one situation usually involves more than one attitude, 
with some, reinforcing each other and others conflicting, 
the resultant behavior can rarely if ever be attributed to 
a single attitude. l 
Gardner 11urphy, in his book entitled ExperLrnental Social 
Psychology, says: 
An attitude is a mental and neural state of readiness 
organized through ex'Jerience, exerting a directive or 
dynamic influence upon the individual ' s response to all 
objects and situations with which it is related. 2 
1 . Harry N. Rivlin, Editor, Sncyclopedia of lfudern Educa-
t ion (New York: F. Hubner and Company, Inc., 1943;, p . 68.--
2. Gardner Murphy (et a:iJ , Experimental Social_ Psychology 
(New York: Harper and Brothers Publishers, 1937-y;--p: 889 . 
According to the Cyclopedia of Education, edited by Paul 
Monroe, the word 11 attitude 11 is: 
A term which has been used to describe in a general way 
the reaction of a subject upon any impression received from 
his environment . Used in this fashion it is sufficiently 
comprehensive to include feeling , attention, and other 
similar general phrases of mental experience . It refers 
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also to bodily activities when these are directed toward 
given objects, and thus serves the useful purpose of asso-
ciating in discussion mental states with the bodily reaction 
which they condition or by which they are themselves condi-
tioned. Thus one speaks of an attitude of diseust or plea~ 
sure, and includes at once the inner mental emotional experi-
ence and its physical external accomplishments of muscular 
response . 3 
Carter V. Good, in his Dictionary of Education, defines 
attitude as: 
A state of mental and emotional readiness to react to 
situations, persons , or things in a manner in harmony vvith 
a habitual pattern of response previously conditioned to, 
or associated with, these stimuli.4 
Pratt Fairchild, in the Dictionary of Sociology, gives the 
following definition of attitude: 
An acquired, or learned, and established tendency to react 
toward or against something or somebody. r is evidenced by 
either approachine or withdrawing types of behavior, 211d the 
object of the reaction becomes thereby either a positive or a 
negative value, respectivel ;y, from the subject's viewpoint. 
An attitude may be largel y l atent , subjective, unexpressed, 
or it may represent any degr ee between two e..-x:tremes . An atti-
tude may be characteristic of a person, and as such, relate to 
the given erson, or to other persons, or social groups , or to 
society or the universe . An attitude may be social in the 
sense that is characteristic of homogeneous group of persons.5 
3 . Paul Monroe, Editor,,! Ckclopedia of Education (New York : 
The Macmillan Company, 1911), p . 29 . 
4. Carter v. Good, Editor, Dictionary of Education (New 
York: McGravr-Hill Book Company, Inc . , 1945), p.° 37 . 
5. Henry Pratt Fairchild, Editor, Dictionary of Sociology 
(New York: Philosophical Library, 1945), p . 18. 
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Fairchi l d f urther expands the meaning of attitude as follows : 
Att itude eArperimental, is an attitgde derived from the 
er sonal e.,~rperience of i ts possessor . 
Atti tude indoct rinat ed, i ~ an attitude acquired in response 
to the influence of another .{ 
ttitude typical, is (1) an attitude which is most fre-
quently found in an individual or group, or (2) in character-
istic of or predominat es in the ~ndividual or group; there-
fore , a representative attitude . 
Atti tude scale, i s a series of indices of attitude, each of 
which has been given a quantitative value relative to that of 
each other . The usual indices are propositions which are ranked 
or rated in reference to the degree of antagonism or protoganism 
expressed toward some object of thought . The indices may be 
selected so that the interval between each two consecutive one ~ 
appears equal to that between each other consecutive on 9 
Attitude professional, is a state of mental and emotional 
r eadiness to react to any educati onally sienificant situation 
in a manner that gives first pl ace to the interest of 
s ociety and the teaching profession, that demonstrates 
appreciati on of the situation ' s educational implications, 
and t hat i ndicates ability and desire to cooperate with 
others t oward the solution of the problems involved.lo 
Attitude specific, is an attitude toward a narrowly 
defined, relatively concrete attitude ofiect, such as 
labor unions , the school, or a teacher . 
Attitude object, is the stimuius that evr 1ces effective tone . 12 
6. Loe. cit . ----
7. Loe . cit . ----
8. Loe . cit . ----
9. Loe . cit . ----
10. Carter V. Good, Editor, Dictionary of Education (New 
York: McGraw- Hill Book Company, Inc . , 1945) , p . 37 . 
11. Loe . ci t . 
12. Loe . cit . ----
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Renis 1ikert, in defining attitudes, said: 
From the point of view of one trained in the biological 
sciences, an·attitude is considered t o be a disposition of 
the organism, a dis osition depending, of course upon the 
constitution of the whole life history of the individual . 
For convenience one may say that an attitude is a condi-
tioned response to certain verbal formulae . Attitudes will 
cluster together insofar as the verbal stimuli are similar, 
or insofar as the individual ' s training has resulted in the 
establishment of a final com..'llon path for several verbal 
propositions .13 
In relation to attitudes and their meanings, Thurston had 
t he following to say: 
The concept 11 attitude11 1,vill be used here to denote the 
sum total of man 's inclinations and feelings , prejudices 
or bias, preconceived notions, ideas , fears , threats, and 
convictions a.bout any specifi c topic ••• It is admittedly 
a subjective and personal affair ••• All that we can do 
with an attitude scale is to measure the attitude actually 
expressed -vrith the full realization that the subject may be 
consciously hiding his true attitude, or that the social 
pressure of the situation has ma.de him really believe what 
he expresses . This is a matter of interpretation. It is 
something probabl y worth while to measure an attitude ex-
pressed by opinions . It is another probl em to interpret 
in each case the extent to which the subjects have expressed 
what they really believe . All that we can do is to minimize 
as far as possible the condition that prevents our subjects 
from telling ~he truth or else to adjust ou_,~ interpretations 
accordingly _14-
In this thesis we are limited to aspects of attitude which 
may be used to compare seniors by the Hmore or less 11 type of judgment . 
For example, one may say understandably, 11 0ne senior is more strongly 
13. Renis 1ikert, 11A Technique .. rnr the Ileasurement of 
Attitudes , " Archives of Psychology, 22 :37, June, 1932 . 
14. 1. 1. Thurstone, "Attitudes Can be Measured, 11 American 
Journal of Sociology, 33 :531, 534, January, 1928 . 
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opposed t o teachers ' drinking than another, or that one senior is 
more strongly in favor of teachers remaining single through the 
school term than others . " The measurements are based upon the 
endorsement or the rejection of the statement . The oral or writ-
ten expression is the opinion, and the i nterpretation of the 
opinion is the attitude. 
It is difficult to separate clearly the many shades of mean-
ing which may be attached to the term "attitude . 11 But for pr acti -
cal and psychological purposes, as fgr as this thesis is concerned, 
attitude means 11 state of mind, 11 "feeling," 11 action, 11 11interpreta-
tion of opinion, " 11 disposition. 11 Concisely stated, attitude is the 
11mind- set 11 which high school seniors have or take toward or against 
teachers and the teaching profession, as revealed in their reactions 
toward the statenents in the questionaires . 
Scales and Measurements 
Some scientists say there is very little correlation between 
expressed opinions and behavior, and that an opinion is no index as 
to one 1 s attitude . Thurston, who has done considerable research, 
and who is recognized as an authority in scales and measurements 
relative to opinions and attitudes, defends this method of measur-
ing attitudes by eArpressed opinions: 
There comes to mind the uncertainty of using an opinion 
as an index of attitude . The man may be a liar. If he is 
not intentionally misrepresenting his real attitude on a 
disputed question, he may nevertheless modify the expres~-
sion of it for r eason of courtesy , especially in situations 
in 1nrich frank expressions of attitude may not be well 
20 
received. This has l ed t o the suggestion that a man 1 s 
action is a safer index of his attitude than what he says . 
But his action may also be distortion of his attitude. A 
politician extends friendship and hospitality in overt 
actions while hiding an attitude that he expresses more 
truthfully to an intimate friend . Neither his opinion nor 
his overt acts constitute in any sense an infallible guide 
to the subjective inclinations and preferences that consti-
tute his attitude. Therefore we must remain content to use 
opinions or other f orms of actions , merely as indices of 
attitude. It must be recognized that there is a discrepancy, 
some error of measurement as it were, between the opinion 
and overt action that we use as an index, and the attitude 
that we infer from such an index.15 
Harry ·.-r. Ri vilin, in his discussion upon the measurements of 
attitudes , in the Encyclopedia of IJodern Education, states : 
Interest in the effect of education on attitudes and of 
attitudes on learning has l ed to numerous devices for their 
raeas111~ements . As yet attitude- meas111~ing instruments are 
largely verbal . They depend upon the person 's own statement 
of how he feels , what he likes , what he does not like, and 
what he would do in a given set of circumstances . A large 
number of attitude scales have been patterned after the 
Thurstone method, which presents the subject with a list of 
statements and varying degrees of favor ableness- u.rlfavorable-
ness- toward the attitude- object (war, communism, temperance, 
the church, etc . ). The subject checks those with which he 
agrees. Since each statement has already been assigned a 
scale value derived from the average degree of favorableness 
which a group of judges thought it showed .,_:)ward the attitude 
object, it is simple to compute an individual's score as the 
average of the statements he has checked ••• Multiple- choice 
questions listing different possibilities of action are 
another method commonly used. Each choice is meant to be 
indicative of a certain type of value, e . g. : "If I had a 
million dollars to donate to a worthy cause, I would (1) 
found a home for orp ans (social) , (2) build a church (re-
ligious) , (3) subsidize scholarly research (scientific or 
theoretical) . " In this test, too, individual nu.r;ierical 
scores nay be obtained. 
The best knovm device of raeasuring group opinion is the 
Gallu? ?oll of Public Opinion. Here a sa_i_,i_ple of the popu-
lation is asked to e;i ve a 11yes 11 , 11 no, 11 or "don't lmovr,u 
response to some current controversial question. The response ~ 
15. L. L. Thurst one, 11Attitudes Can Be rleasured, 11 
Ai~erican Journal of Sociology, 33 :532 , January, 1928 . 
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given in each category are added, turned into percentage 
and quoted as attitudes representing the population at large . 
In certain instances the question has been repeated from time 
to tirne and changes in attitudes have thus been measured . 
Group methods are also used to measure the attractive-
ness of various subjects of the curriculum, , various books , 
and various teachifig devices. Asking students to ranK sub-
jects , books , etc ., in order of preference, is a popular 
device, as asld.ng them. to respond in terms of their liking 
and dislike of specified subjects , books , etc. 
Numerous studies have shovm that there is some relation 
between verbal attitude and behavior, though this differs 
with different persons. Studies have also shovm that ver-
bal attitudes can be changed·deliberately by teaching . 
Eovies , stories, discussions , and excursions have produced 
so~e effect in the direction intended, although not with 
every student . It has also been found that cases of deep-
seated attitudes though verbal attitudes change, behavior 
remains substantially the same . The school therefore has 
becone deeply interested in the origin of attitudes so that 
unfavorable attitudes nay be prevented from arising . It 
has been found that attitudes are so much the result of the 
mores, especially the mores surro1mding the individual when 
he is young , that adult education is a necessary concomitant 
of the attitude- training of children. The successful build-
ing of desired attitudes and loyalties in the young through 
having t h6n permeate every phase of the culture is exempli-
fied not only in the Facist countries, but also in the race 
discrimination of the American South. The ?acist ·countries 
also have taught us not to underrate the influence of verbal 
propag&~da on attitudes . That the same verbal propaganda 
rJay have opposite effect on different persons is itself an 
indication that one's present attitudes detc~--mine the ri.a.n.Der 
i n which one assimilates new influences . 
That attitude toYTard learning and scholarship vrill have 
an effect on learning is obvious . Interest in and the pres-
tage value of different subjects also influence achievement 
in those subjects . Attitudes of conservatism, of race pre-
judice, of internationalism, to na:~e only a few, may have a 
qualitative effect on Trhat is learned. During the last de-
cade it has come to be accepted that the attitudinal frame 
of reference conditions not only the subject to Tmich the 
leai~ner ':Jill pay more attention, but also the kind of rela-
tions 9een in the deductions nade from factual material at 
hand. lb 
16. Harr y F . Rivilin, Editor, Encyclopedia of Modern 
Education, (New .:ork: F. }Iubner and Company, Inc .,1943) . p . 68 . 
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Renis Likert, in an article entitled, nA Technique for the 
_i;leasurement of Attitudes , n in the Archives of Psychology, comments 
as follows : 
If an attitude be defined by the social psychologist as 
a tendency toward a particular response in a particular 
situation, it is clear that the number of definable atti-
tudes existing in a given person at a given time will de-
pend upon the range of stimuli to which he is subjected. 
But since it is possible to group stinuli in almost any 
conceivable nanner and to classify and subclassify them 
indefinitely it is strictly tr~e that the number of atti-
tudes -rrhich a.'1y given person possesses is almost infinite . 
. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 
Consequently whether attitudes be defined in terms of 
underlying dis ositions toward overt action or in terms 
of mere verbal declarations , investigations have roceeded 
almost without question upon the assumption that social 
attitudes are grouped in patterns or clusters . A series 
of verbal propositions dealing with the same general 
social issue are assruned to be more or less equivalent or 
at least to be closely related so as to permit prediction 
from a knowledge of a subject's attitude on one issue to 
the same subject ' s attitudes on other aspects of the same 
issue . Similarly, overt behavior favorable to or in 
opposition to a racial, national, religious or economic 
group, is assured to have some predictive val~e in rela-
tion to conduct in the future when the saiue group or class 
is again involved. Speaking generally, atti-..,J.des may be 
conceived as 11 clustered" or linked together . 17 
. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 
A scaling method such as that employed here seems to 
have value as a way of revealing general differences in 
the friendliness or antagonism shovm by different social 
groups towa:.~d so!:l.e nationality, or class with uhich they 
have dealings ••• If the present :ilethod has any value 
at all it has value as a device for laying bare the gen-
eral favorableness or unfavorableness 1rl1ich certain 
17 . enis Li cert, 11A Technique For the :t.feasurement of 
Attitudes , 11 Archives of Psycholot'Y, 22: 7, June, 1932 . 
individuals and groups display toward other individuals 
and groups . 18 
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In relation to the met hod of constructing an attitude scale, 
Likert contributes the f ollowing : 
1. Each statement should be of such a natlli.~e that per-
sons with different points of view so far as the 
particular attitude is concerned will respond to it 
differently • .Any statement to which persons ~rith 
markedly different attitudes can respond in the 
saine way is of course unsatisfactory. 
2. All statements should be expressions of desired 
behavior and not statements of fact . Tv7o persons 
with decidedly different attitudes may nevertheless 
agree on questions of fact , and reaction to a 
statement of fact does not measure attitude. 
3. Each statement should be clear, concise, and 
straightforward with no double negatives or com-
pound statements. Silrrple language free from 
ambiguity. 
4. In general it would seem desirable to have each 
statenent so worded that the.Jnodal reaction to 
it is approximatel y in the middle of the possi-
ble response . 
5. To eliminate any tendency to a stereotJrped re-
sponse it seems desirable to have the different 
statements s o vrorded that about one-: alf of them 
have one end of the attitude continuu:n corres-
ponding to the left or upper part of the reaction 
alternatives and the other half have the sa:ne end 
of the attitude continuUJn corresponding to the 
right or lo~er part of the reaction alternatives . 19 
In relation to the s:;ilit- half reliability and the 
Cri terian of internal consistency, Ll.kert further 1vri tes: 
The split half reliabil ity should je found by corre-
lating the sm~ of the odd statements for each individual 
18. Ibid., P• 39. 
19. Ibid., P• 44. 
against the sum of the even st atements . Since each state-
ment is answered by each i ndividual, calculations can be 
reduced by using the sum rather than the average . 
An objective check ought then to be applied to see (1) 
if the numerical val ues are properly assigned and (2) 
whether the statements for calculating the correlation 
coefficient of each statement with the battery. If a 
negative correlation coefficient is obtained, it indicates 
that the numerical values are not properly assigned and 
that the One and Five ends should be reversed. If a 
zero or very low correlation coefficient is obtained, it 
indicates t hat the statement fails to measure that which 
the rest of the s t atements measure . Such statements will 
be called undifferentiating . Thurstone refers to them 
as irr elevant or ambi guous . By 11 und.ifferentiating11 we 
merely mean that the statement does not measure what the 
battery measures and hence to include it contributes noth-
ing t o the scale. A statement which is undifferentiating 
f r om a s cale measuring on attitude continuum may be quite 
satisfactory for a scale measuring another attitude con-
tinuum. 
1 . The statement may i nvolve a different issue from 
the one invol ved in the rest of the statements, 
that is it involves a different attitude con-
tinuum. 
2. The statement may be responded to in the same 
way by practically the entire group . 
J . The statement may be so a"'Cl)ressed that it is 
misunderstood by members of the group . This 
may be due to its being poorly sta+ 9d, phrased 
in unfamiliar words , or worded in the form of 
a double- barrelled statement . 
4. It may be a statement concerning facts which 
individuals who fall at different points on 
the attitude continuum will be equally liable 
to accept or reject ••• 
. . . . . . . . . . . . . . . . . . . . . . . . . . . . 
The degr ee of inclusion, i . e . the size of the corre-
lation coefficient bet,·veen the item and the battery, re ... 
quired for the particular statement will no doubt be a 
function of the purpose for which the attitudes are being 
measured . If a general survey type of study is being 
24 
undertaken the degree of inclusion required will be less 
than when a more specialized aspect of attitudes is be-
ing studiect. 20 
In using the criterion of internal consistency the 
reactions of the group that constitute one extreme in the 
particular attitude being measured are compared with the 
reaction of the group that constitute the other extreme . 
In practice approximately ten percent from each extreme 
was used ••• This criterion acts as an objective check 
upon the correct assigning of numerical values in that 
if the numerical values are reversed on a particular 
statement the extreme low group will score high, i . e . 
we will obtain a negative difference between the two ex-
treme groups on the question. Furthermore, if a state-
ment is undifferentiating it will not differentiate or 
discriminate the two extreme groups , i . e. the high group 
will not score appreciably higher than the low group 
upon that statement. 
Finally, on the basis of the results obtained from 
item analysis or the criterion of internal consistency 
and having due regard for the factors concerned, one 
should select the most differentiating statements for 
the final form or forms of the attitude test . If, 
through this selection of the more differentiatin6 
statements, statements concerning a particular aspect 
of the attitude being measured are eliminated, then, 
obviously, the final scale can only be said to measure 
the attitude continuum represented by the remaining 
statements . 21 
. . . . . . . . . . . . . . . . . . . . . . . . . . 
The ease and simplicity with which attitude scales 
can be checked for split-half reliability and internal 
consistency would seem to make it desirable to determine 
the reliability and exa.illine the internal consistency of 
each attitude scale for each group upon which it is used. 
It is certainly reasonable to suppose that just as an 
intelligence test which has been standardized upon one 
cultural group is not applicable to another so an atti-
tude scale which has been constructed for one cultural 
group will hardly be a~~licable in its existing form to 
other cultural groups . 
20. Ibid., p . 48. 
21. Ibid., P• 50 . 
22 . Ibid., P• 52 . 
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The Hethod Used and Expl ained 
The method herein employed, as previously stated, is of the 
survey type . The data were obtained from the schools and seniors 
concerned through (1) the questionraire , (2) correspondence, and (3) 
personal interview. The method followed in the formation and the 
construction of the questiormires and scale, in relation to attitudes, 
is similar to that sed by Likert . 24 
Letters were sent to the superintendents of sixty- one public 
high schools (Fig . 1, page 74) within a radius of approximately fifty-
five miles of Fort ays Kansas State College, as~ing if they would 
cooperate in the study by submitting to their seniors questiorr .a:i2es, 
which would be sent later . Self-addressed postal cards nere enclosed 
for reply (Fig . 2, page 75). Out of the sixty-one schools, fifty-two 
replied favorably. This represented a total of 1276 seniors, as 
indicated by the returned postal cards (Fig. 2, page 75) . 
The first preliminary questio~nrl...~es contained 88 questions 
and statements mi meogr aphed on both sides of a sheet of legal size 
paper . The first 44 statements, from 1 to 44, applied to teachers 
and the profession, and could be answered by underscoring the wor d(s) 
strongly agree ; agree ; undecided; disagree; strongly disagree. 
For example: 11 TBachers should let students chew gum in class. 11 
(strongly agree; agree ; undecided; disagree; strongly disagree) 
A value of from one to five was given to each possible answer . 
24. Renis Likert, 11A Technique For the Measurement of 
Attitudes , " Archives of Psychology, 22:37, June, 19.32. 
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"Strongly agree" vras given a value of one ; "agr ee" was given a 
value of tno; "undecided" a value of three; "disagree, 11 f our; 
"strongly disagree 11 , five . Thus it was possible to give each state-
ment a mathematical valuation. The following 44 questions, from 45 
to 88, wer e designed to obtain seniors ' profiles such as: age, sex, 
socio- economic status , academic status , occupational choice, relig-
ious preference, and whether or not they wished to becone teachers . 
These questionrai:.·es were sent to 109 seniors in five surrounding 
school s , with instructions, as a 11 trial run, 11 thus making it possible 
to eliminate poor, ambiguous and irrelevant statements, through the 
"criteria of internal consistency, " before :mimeographing and mailing 
questiormres to the remaining 1 , 167 seniors . Separate yellovr slips 
of paper uere enclosed on which the senior nas to give his name and 
address if he planned to teach, thus making direct communication 
possible (Fig . J , page 76) . Postage and envelopes -viere included so 
there Nould be no expense involved for the seniors or schools . The 
first 100 of the 109 questionnai...:.~es to be filled Jut and returned 
were the ones used to determine their internal consistency . 
In order to tabulate these 88 questions received from each of 
the 100 seniors, a chart was constructed about 50 :inC!'"DS long' and 44 
inches ·wide, with lines dra.m one-half inch apart both perpendicularly 
and horizontally, thus forming 2, 200 one- half-inch squc.res . The ques-
tion numbers from 1 to 88 were placed along the top above each column. 
The "trial run11 papers which were returned from the seniors were each 
numbered chronologically from 1 to 100, and these numbers were placed 
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opposite each column along the left side of the chart . This con-
struction made possible the tabulation of the answer to each state-
ment of every senior . In applying Likert •s ricriteria of internal 
consistency" to the 11 attitude 11 statements, ten statements of the 
forty-four were eliminated. To do this, two groups of papers 1ifere 
selected-- the ten scoring the highest and the ten scoring the low-
est . The sum of the scores in each group was deterITj_ned, for each 
of the 44 ."attitude" statements , and the difference between these 
sums was found. The mechanics of the procedure is found in the 
appendix (Fig. h, page 77) . These differences range from a minus 6 
on statement 39, to 19 on statement 15. On the basis of these 
differences it was possible to select 34 statements 1'.ri th a clis-
criminati ve value of 2 or more . These 34 statements were then taken 
as the final scale for the "attitude 11 measurement . The net result 
of this procedure was to eliminate the irrelevant and ambi'--'uous 
statements which did not measure what the battery r:ieasures . It 
also eliminated those least effective as neast...,:ers . 
The mechanics of the procedure of the split-half method, 
showing the correlation coefficient, which helps to establish the 
reliability, is found in the appendix (Fig . 5, page 78). 
One thousand one hundred fifty three questiom:rores Tiere then 
mimeographed, each consisting of 66 questions (Fig. 6, page 79). 
These first 34 statements applied to the teacher and the teaching 
profession, and could be answered by underscoring the word(s) 
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strongly agree; agree ; undecided; disagree; strongly disagree; in 
the same manner as in the first set of questionrni:'es , and the same 
value of from one to five ·was given to each possible.answer. The 
next group of q_uestions from 35 to 66 (=ig . 7, page 80) inclusive 
rrere designed to obtain senior nrofil es such as : age, sex, socip-
economic status , academic status , choice of occupation, religion, 
vrhether or not they ·vrished to become teachers, and if so, some fac-
tors motivating their choice, just as in the first set of question-
aires. These 1161 questionrai.'.'es were sent to the various superin-
tendents along with instructions (Fig. 8, pa6e 81) . Yellow slips 
of paper were enclosed on which each senior who planned to teach 
was to give his name and address (as in the trial-run set of ques-
tioramres) , thus making direct communication possible . (Fig . 3, 
page 76) A letter also was enclosed to the superintendents (Fig . 
9, page 82) . 
To construct a chart upon which to tabulate 66 statements 
anQ questions from 1000 seniors necessitated as~ eet of paper 
45 feet long and 3 feet wide, marked off in 66,000 one-half-inch 
sq_uares . The question numbers from 1 to 66 were placed along the 
top above each column. The returned, filled-in questioriJBi_•e papers 
of the seniors were numbered from 1 to 1000 chronologically, and 
these numbers were in turn placed one opposite each column that 
runs horizontally (Fig . 10, page 83) . This method made possible 
the tabulation of the answer of each question for each senior, 
in a separate square . 
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Since the seniors were promised anonymity, and all informa-
tion of a personal nature to be kept confidential, it is reason-
able to believe that the information given is relatively accurate 
and valid. In the absence of a more reliable procedure of eval u-
ating human attitudes, the acceptance of the individual ' s mm 
response for the decisions he makes and the things he does will 
have to suffice even though there may be some element of weakness. 
In relation to the validity of such subjective information, 
Gardner -furphy says : 
Actions are no more inherently 11valid11 in the first 
place, than words ••• Actions are·frequently designed t o 
distort or conceal 11 true 11 attitude quite as fully as 
verbal behavior . All behavior is subject to modification 
in the process of execution from consideration of cour-
tesy, expediency, or other social pressure • .And it is 
furthermore apparent that when verbal behavior is used 
to distort or conceal the 11 true 11 attitudes , the distor-
tion commonly conforms to everyday behavior . The reason 
for concealing 11true 11 attitudes are the same for both · 
verbal and 11 overt 11 behavior . If conditions of secrecy, 
and preferably of anonymity, are observed, there is more 
reason to expect free and complete eA-pression of atti-
tudes through words , thus freed from social : _~essure2 than from behaviors whic1 are open to all beholders . 5 
The attitudes of some hi1;-;h school seniors toward teachers 
and the teaching profession are such that some seniors have ex-
pressed the desire t o follow the profession. Of those who have 
thus chosen, a scale was f ormulated to discover their socio- economic 
25. Gardner Murphy, [et a]j, Experimental _?Ocial Psychology, 
Revised edition, (New York: Harper and Brothers Publishers 1937) , 
p . 912. 
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status , age , sex, academic status, reli0 ion, factors which might 
have motivated their choice. Questions 35 to 66 inclusive are 
designed t o obtai n this information (Fig. 7, page 80) . 
Socio-Economic Status 
There is no question but that differences among homes play 
an important part in the development of personality, habits , char-
acter and occupation the child will follow. V. :.r. Sims says: 
In spite of the great importance of this · hase of child 
life, it has been relatively neglected. Educational v,rit-
ers are ]rone to eJ::patiate at great length on the part 
played by intelli6ence and on the necessity of right 
inheritance, neglecting to point out the part that the 
type of home from which the child comes, plays in success, 
whatever the field. 
~/hat is the relation between hor.1e environnent and 
intelligence? ii 1at pa1"t do the economic resources and 
the cultural i deals of the home pl ay in the choice of a 
vocation and success in that vocation? ,ow do various 
occupations rank with reference to the kind.of home 
they r:1&rn .._Jossible? ~Jiat is the relative i :::::i.portance o:': 
home influences in the development of moral- social atti-
tudes and habits? :that is the relation between home 
background and language habits? How do environmental 
influences compare with intelligence in theL· influence 
on the development of s~0ecial traits? How reliable are 
such princi les as that of "equal ex osure 11 in the field 
of ability measurement? To what degree are so-called 
11 intelligence tests" independent of home surroundin0 s? 
These and many like questions cannot be answered, 
chiefly because there is available no simple instrument 
for measuring the level of the home . There are a number 
of reasons for this: first, social 1;mrkers have tended 
to assume that differences between homes are qualitative 
and hence not subject to measurement; secondly, psycholo-
gists ·working in the field have been more or less satis-
fied with accepting the measurement of intelligence as 
the only measure of differences necessary for most pur-
poses ; thirdly, those who have recognized the need have 
seen no adequate method for makir..g the necessary 
neasurements , having been content vd.th such rough approxi-
mations ·as the classi fication of the parents' occupation; 
finall y , the measurement movement is so new that 8J..1)eri-
menters hav~ as yet found ample outlet f or t heir energies 
elsewhere.2 
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:rilliams, in endeavoring to discover the influences of the 
home upon the child and student, proceeded to have a social worker 
visit the home and give arbitrary weighting on each of the follow-
ing points: (1) necessities, (2) neatness, (3) size, (4) parental 
relations, and (5) parental supervision. Counts used occupation 
of parents and possession ·of a telephone to measure the socio-
economic level of families , 27 and Kornhauser decided that the 
best single index of econoTJic standing of a family was the pos-
session or non- possession of a telephone . 28 
Followinc is the Si~s ' classification of occupation, and 
units of credit given each group : 
••• The correspondences between class of occupations 
and units of credit are : Group I , credit 8; Group II , 6; 
Group III, 4; Group IV, 2; Group V, O. To classify the 
father's occupation into its proper groups , CCJsult the 
following lists: 
Group I . Professional men, proprietors of large busi-
ness and higher executives. (Score 8) ••• 
Group II . Commercial service, clerical service, large 
land owners, managerial service of a lower order than in 
26. V. H. Sims , The :Measurement of Socio-Economic Status . 
(Bloomington, Ill.: Public School Publishing Co ., 1928). p . 1 . 
27 . Ibid., p . 2. 
28 . Ibid., p . J . 
Class I , and business propri etors employing from five 
to ten men. (Score 6) ••• 
Group III . Artisan proprietors , ~etty officials, 
printing trades employees ; skilled laborers with some 
managerial responsibili ty, shop owners and business 
proprietors employing one t o five men. (Score 4) • •• 
Group I V. Skilled laborers (with exception of 
printers) , who work for someone else, building trades , 
transportation trades , manufacturing trades involving 
skilled labor, personal service, small shop owners 
doing their o,m work. (Score 2) ••• 
Group V. Unskilled laborers , common laborers, 
helpers , 11hands , " peddlers , varied employment, venders, 
unemployed (unless it re~9esents the leisure class or retired) . Score~) ••• 
The method herein used to discover the socio-economic 
status of 1000 seniors was patterned after the Sims' ethod. 30 
However, there is some deviation fror.i the Sims' method, so as 
to make it more ap licable today and to this given area . ues-
tions 35-52 and 54 of the q_uestiomri..:.."'e (Fig . 7, page 80) were 
designed to discover these socio-econotic factors . Following 
is the method of classification and the units of crclit given 
each question of the q_uestiorm:-e. 
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Question 37 . 11Do you live within the city limits,? Yes __ , 
No • 11 If the senior lives Td. thin the city limits a score of 4 
is given to the question, but if he does not, the question is given 
a score of 3. 
29 . Ibid. ~ P• 22 . 
JO . Ibid., PP • 20, 21. 
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Question JS . 11 Do your parents own their business , farm, or 
home? • 11 If they own thei r home, farm or business , a valuation 
of 5 is given the ~uestion, but if they do not, the score isGO. 
uestion 39 . 11Father 1 s occupation ________ • 11 A 
score varying from 1 to 5 is given this question, depending upon 
the occupation. For skilled technicians , such as highly skilled 
surgeons , managers of bi g- business , etc ., a score of 5 is given. 
A score of 4 is given for highl y trained artisans and executives , 
such as presidents of banks , college instructors , architects , and 
superintendents of school systems of 500 or more enrollment, etc . 
A score of 3 is given to school teachers , managers of chain stores, 
local business men, superintendents of small schools , etc . A 
score of 2 is allowed skilled laborers , farmers, mechanics, elec-
tricians , etc . A score of 1 is allowed col1lr.1on laborers , clerks, 
farm laborers , truck drivers , railroad section hands , etc . 
,uestion 40. ":iother I s occupation • 11 This - - - ------
is scored the sar:1e as father ' s occupation-- see scale above . 
Question Lµ. . 11~- ould you like to go to college? • 11 - -----
If the senior has a desire to go to college this question is given 
a score of 3, but if not , the score is O. 
Question 42 . "Do your parents have the money to send you 
to college? • 11 A score of 3 is given for a _positive answer, - - ~ 
and a score of O for a negative answer . 
I 
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uestion 43 . 11:!Jraw a l i ne under the hi0 hest school grade 
your father completed 1, 2, 3, 4, 5, 6, 7, 8, 9, 10, 11, 12; college 1, 2, J , 4 . " 
Anythi ng below the 9th grade is scored o. For the 9th 2;rade a score 
of 1 is given, for the 10t h grade, a score of 2; 11th grade, 3; 12th 
grade, 4; colle~e 1st year, 5; 2nd yea:r, 6; 3rd year, 7; and 4th 
year, 8. 
Question 44. 11 Draw a line under the highest school grade 
your mother completed l , 2, 3; ~-, 5, 6, 7, 8, 9, 10, 11, 12; college 1, 2, 3, 4 . 11 
This is scored the same as question 43 . 
iuestion 45 . "Does your father belong to a civic orsarri.-
z:ation or club? II . If the al'lswer is yes , a score of 2 is 
allowed, otherrrise O. 
Question 46. 11 Does your mother belong to a civic organi-
z.ation or club? 
as question 45. 
II • This question is scored in the same manner 
0 uestion 4 7. 11 IioYT nany di.:'f erent 1'1a;:;;azin.es a..."ld neus:;:iapers 
cone to ;rour hor.1e? ___ _ 11 A score of 1 is allowed ::or eac_1 dif-
ferent magazine and newspaper, up to 5. 
uestio:i 48 . 11 :;:)o you have a family car'? , Make? --- ---
Year? _ ____ " A score of 5 is allowed for 1949 models, !.i- for 
1948 models , 3 for 1947, 2 for 1946, and 1 nor all models 1945 and 
older . 
uestion 49 . "Name the Church of your choice . - ------
(This question was not desi0 ned to :measure socio-economic status . ) 
ft 
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riuestion 50. 11 :Uo you attend chui~ch? (never, occasionally, 
regularly) . 11 score of O is all01Ted for 11 never 11 , 1 for 11occasion-
ally, 11 and 2 for 11~"'egularly. 11 
uestion 51. 11 Do you attend community functions? (never, 
occasionally, regularly)~ A score of O is given for 11never," 1 
for 11 occasionally, 11 and 2 for 11regularly . 11 
uestion ,52 . 11 Do you attend dances? (never, occasionally, 
regularly) . " A score of O is given for 11 never, 11 1 for "occasion-
ally, 11 a.nd 2 for "regularly. " 
uestion 53 . 11 Do you smoke? (never, occasionally, regularly) . " 
This question was not designe _ to measure socio- economic levels . 
uestion 5'4. 11 Do you have parties in :,~our home? (never, 
occasionally, regularly. ) score of O is '"'iven for 11 never, 11 1 
for ::occasionally, tr and 2 for 11regularl~r • 11 
Acadei:iic Status 
To discover the acadenuc levels, the seniors vrere asked, in 
question 55: 11Are you an average A, B, C, D, high school student? 11 
To compute the grade points a value of 3 vras alloned for the grade 
of A, 2 for the grade of B, 1 for C, and O for D. It mi6ht appear 
that since the answers to this question are subjective, they might 
be somewhat unreliable, but from the results it appears to be quite 
reliable as is sho,m in the next chapter . (Fig . 11, paGe 84) . 
Age and Sex 
This data was obtained by merely askine the seniors , in 
question 35, and 36, their age and sex. (Fig . 12, page 85) 
Religion 
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The seniors ' choice of religious faith was ·obtained by 
asking tha~ the name of the church of their choice , question 49 . 
(Fi g. 13, page 86) 
Choice of Occupation 
uestion 56 reads: 11 Do you plan to be an engineer, farmer, 
doctor , teacher, minister , priest , sister, housewife, secretary, 
undecided, other? ____ _ ____ " (Fig . 14, page 87) 
Factors Tb.at Influenced Seniors ' Ohoice to Teach 
uestions 57- 63 , a..---id 65 attenpt to discover hy those sen-
iors uho plan to teach chose it as their vocation. 
Correspondence 'Ji th Seniors · .. ho Plan to Teach 
While questions 57- 63, and 65 give an indication of why the 
senior chose teaching as a vocation, yet they were not too explicit . 
And to obtain further information, letters were written directly to 
the seniors who indicated a desire to teach. (Fig . 15, page 88) . 
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Since the questionrr:ti.res -rrere anonymous it was necessary to obtain 
their nanes and addresses from the yellow slips which nere included 
with the q_uestionrai.~es and signed by those who plan to teach. Let-
ters were written to 88 seniors (Fi1:; . 15, page 88) in which they 
were asked to give the reasons why they choose to become teachers. 
Stamped self-addressed envelopes were enclosed. Forty- eight seniors 
responded. Excerpts from these may be found in the follovn.nc 
chapter, page 57 . 
Smoking and Drinking 
uestion 53, ''Do you sraoke? 11 and question 64, 11 Do you drink 
alcoholic beverages?" ger e asked the seniors in order to check with 
s tatenent 9, "Teachers should not smoke, 11 and statement 10, 11It is 
permissible for teachers to drink alcoholic beverages . " (li'ig. 16, 
page 89) 
Teaching Level 
uestion 66, 11 Do you plan to be a teacher? 11 ____ Grades 
or high school?" was asked not only to discover whether or not the 
senior chooses to teach, but at what level. (Fig. 17, page 90) 
The statistics and data that can be gathered from the 1000 
questionra:1.~es returned from the seniors are multitudinous . But 
for the purpose of this particular study, only the following v.rill 
be analyzed: 
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1. Sex &.1d Age Distribution 
2. Attitude of high school seniors toward teachers 
and teaching . 
3. Occupational choices . 
4. Percentage of seniors '.'.rho plan to teach. 
5. Sex and age distribution of those who plan to teach. 
6. Choice of teaching levels. 
7. Socio- economic status of those seniors 1vho choose to 
teach as compared with those who choose other occupations . 
8. Academic level of those who pla.i~ to teach as compared 
with those who do not . 
9. Fathers' occupation of those who plan to teach. 
10. Education of parents of those who plan to teach. 
11. Size of f a::iily fron -;-rhich t ~:e seniors come who plan 
to teach as compared with those 1;rho choose other 
occupations . 
J.2 . Church choices and church attendance of those seniors 
who have indicated a desire to be teachers . 
13 . Smoking ai'Tlong seniors vrho plan to teach as compared 
-vd th those who choose other occupations . 
J..4. Drinking amonr; seniors who plan to teach as compared 
with those who do not plan to teach. 
15. Factors which possibl y influenced senior's choice to 
teach. 
16. Subjective responses--e,~cerpts from seniors' letters . 
CHAPTE.11 III 
ANALYSIS Alm INTERPRETATIOH OF DATA 
In the investi8ation of the attitudes of 1000 seniors toward 
the teachers and the teaching profession, several methods were used 
in the approach . As has been mentioneJ.i.n Chapter I , the data were 
gathered through (1) -question ·~es , (2) personal interviews, and 
(3) correspondence. 
Objective information was acq_uired through the question ·res , 
and subjective information was obtained through direct correspondence . 
It has been the intent of the writer to organize and present 
the data in simple forms and compilations so that the :L~plications 
and information nay be readily recognized and understood. 
One thousand seniors now enrolled in the high schools (1949-
1950) within a radius of 55 miles of Fort Hays Kansas State College 
nere the subject of the investi"'ation. 
Sex and .Age Distribution 
In Figure 12, page 85, is recorded the number and sex of 
those interviewed for this study. The figure shows that there 
were 1000 responses . Of this number, 514 were boys and 486 were 
girls , which includes :practically all the seniors vrithin a radius 
of 55 miles of Hays , Kansas . Therefore, from the standJ oint of 
sampling , the validity is aJJ:lost one hundred percent . 
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Fi gure 12, page 85, also sho·,'fs the age distr ibution. There 
are 28 boys and 52 gi rls who are 16 years of age; 353 boys and 373 
girls , 17 years of age ; 109 boys and 59 girls , 18 years of age; 20 
boys and 1 girl, 19 years of age; 2 boys and 1 girl, 20 years of age; 
1 boy, 21 years of age ; and 1 boy, JO years of age . The average age 
of the boys is 17. 28, and for the girls is 17 . 03 . 
Attitude of High School Seniors 
Toward Teachers and Teaching 
Figure 6, page 79, contains the 34 statenents from which the 
attitudes of the seniors tonard teachers and teaching were determined. 
Figure 21, page 94, shovrs the percent of 11 agreenenti1 and 11 disagree-
ment1' of attitude- state:.ients of the 1000 seniors . 
Statenent Number 
1. Teachers~~ whole~ friendly . 91 . 0% agree; . 8% undecided; 
and 3. 2; disagree . 
From this it appears that 910 of the 1000 seniors questioned 
believe teachers are friendly and but 32 of the 1000 believe 
teachers are unfriendly, leaving 58 who are undecided. 
2. Fron my e..'G)eriences strictest teacher is the best teacher . 
37 . 4% agree, 16. 3% are undecided, and 46. J~ disagree . 
This appears to show· that teachers do not have to be strict 
to be good teachers , accordins to 463 seniors . Jo11evcr, 374 
seniors seem to think that the stricter teacher is the better 
teacher, vn. th 163 undecided. 
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J. Women teachers should be singl e . 16. 2% agree, 26. 6% are unde-
cided, and 57 . 2% disagr ee. 
This dat a seems t o discount the 11 ol d11 idea t hat women teachers 
should be s ingl e . A majority of 572 believe that it is al l r ight 
for teachers to be married, 162 think they shoul d be single, while 
266 are undecided. 
4. Teachers ar~ well paid in co.parison vrith other professions . 
JJ . 1% agr ee, 20 . 2~; are undecided, 46. 7% disagr ee . 
These fiGures show that seniors believe teachers do not receive 
the wages to which they are entitled in comparison t o other occu-
pations . This could mean that in the future , when these seniors 
assume places of responsibility such as school boards , voter s , 
and ci t izens , the salaries of the teachers may be adjusted to 
more nearly compare with those of other professions . 
5. Teachers are ol d- fashioned in their teaching methods and tech-
niques. 14. 1% agr ee, 20 . 5~ are undecided, 65 . 4~ disagree. 
From these percentages it appears that seniors are largely 
agreed that the methods and techniques of the teacher are 
up- t o-dat e . 
6. I.Iost teachers act like dictators in the cl as s room. 21. 2% 
agree, 14. 7;~ are undecided, 6l.~ . 1% disagree . 
1Jany seniors , 641, appear to believe that teachers do not 
act as thou0 h they are dictators . However, it night be signi-
ficant that 212 of the 1000 do believe they act like dictators , 
with 147 undecided. 
I 
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7. Hi gh school teacher s should be dismissed when fifty years of age . 
51. 7% agr ee, 18. 2% are undecided, 30.1% disagree . 
8. 
It is interesting to note that these seniors apparently like 
the younger teachers better, f or 517 believe that teachers should 
be dis:ru.ssed when they reach the age of 50 . Yet 301 believe that 
they should not, with 182 undecided. 
The teacher I like best is not the best teacher. 
17. 4% are undecided, and 48 . 2% disagree . 
34. 4% agree, 
There are 482 seniors who believe that the teacher they like 
best is the best teacher . It is significant, however, that 344 
seem to indicate that the teacher they don ' t like so well is 
really the best teacher after all . 174 seniors were undecided. 
9. Teachers should not smoke . 
disagree . 
35. 7% agree, 20 . 4% undecided, 43 . 9% 
The trend of censorship seems to be away from the traditional 
standards of our fathers , as 439 seniors thi~t it is all right 
for teachers to smoke, while 204 are undecided. Vet it is 
worthy of consideration to note that 35q seniors out of the 
1000 disapprove of teachers' smoking . 
In question 53 (Fig . 7, page 80) the senior was asked, "Do 
you smoke?" 596 replied that they never smoke, 254 replied that 
they smoke occasionally, and 150 said they smoke regularly . 
In comparing the 404 seniors who smoke (Fig . 16, page 89) 
with the 439 who think it is all right for teachers to smoke, 
we find that there is a difference of 35 . In other words , as 
far as numbers go, all seniors who smoke believe it i s all 
right f or t eacher s t o smoke, and in addition, 35 others who 
do not smoke t hink i t permissibl e for the teacher . 
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10. It is permissibl e for teachers t o drink . 25 .0Jt agree, 18 .0% 
are undecided, and 57 .OJb disagree . 
Seniors are stronger in their attitude tovrard teachers' 
drinking than they are in the.:..r attitude toward smoking . 570 
seniors believe that teachers should not drink, 180 are undecided, 
and 250 replied that they think it i s permissible . 
In question 64 (Fig . 7, page 80) the senior was asked, "Do 
you drink?" 571 replied that they never drink, 401 that they 
drink occasionally and 28 that they drink regularly. 
In comparing the 250 seniors who think it permissible for 
teachers to drin..lc ·with the 429 seniors who drink (Figure 16, 
page 89) we find, as far as figures go that there were 179 sen-
iors who , although they themselves drink occasionally or regularly, 
believe it is 11vrong for teachers to drink . 
11. Teachers are glad when 4:00 o ' clock comes so the brats can go home . - - ------------- . ---------------
40. 5'~~ agree , 26. 4~; are undecided, and 33 .1% disagree . 
For sone reason or other the teachers' overt actions have been 
such that they have influenced the attitude of 1000 seniors to the 
extent that 405 believe the teacher is glad when the students go 
hone, 264 are undecided and 331 believe that the teacher is not 
overly anxious to see them leave at the close of the school day. 
I 
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12 . Hore grammar should be taught in high school . 
Strictly speaking, t his statement pertains to curriculum more 
than to teachers and teaching, yet often times grammar is disliked 
because the teacher is disliked, or the met hods are poor . Never-
theless 43 . 9~~ of the seniors agree that more grammar should be 
taught i n highschool, 13. 8% are undecided, and 42.3% believe that 
more gra.mm.ar should not be taught. It is significant that 439 
seniors think that more grammar should be taught in highschool . 
13. Teachers usually look ~ the _dark side £f lifeo 13. 9% agree, 
17. 5% are undecided, and 68 . 6% disagree . 
It appears that a large majority of the seniors are agreed 
that teachers a.re optimists rather than pessimists. 
14. Teachers dislike using methods in teac}:,ing . 21. 8% agree, 
18. 6% are undecided, and 59 .6;~ disagree. 
Seniors a.re inclined to believe teachers are ready and will-
ing to use new and better methods . 
15. Teachers usually gossip~ their pupils ' infa ... uations and~ 
a;ff'.airs. 39. 7';; agree, 19.o;; are undecided, and 41.3% disar;r ee . 
It appears that 397 seniors believe that teachers gossip too 
much about the senior1 s personal l ife. 413 believe that teachers 
do not gossip, while 190 are undecided on the matter . 
16. Teachers ~~ interested :1-n dry- book knowledge to interest 
students . 31. 9% agree, 17 .0% a.re undecided, 51.1% disagr ee . 
These percentages indicate that 511 seniors t hink that the 
teacher is not too interested in dry- book lrnowledge; yet there 
I 
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are 319 seniors who think they are, and 170 are undecided. 
17. ~ r i~d make better ~eachers than single~• J0 . 3% 
agree, 38 . 5% are undecided, and Jl . 2~ disagree . 
On this point 385 are undecided, 303 think that marr ied women 
rr..ake better teachers ana 312 think they do not . 
18. Teachers . feel inferior ~-ihen associating -vii th people of 9ther pro-
fessions . 8. 1% agree, 25. 91[ are undecided, and 66.o~: disaeree . 
Percentages reveal that 660 seniors think that the teacher 
has no inferior feeling ·when mingling vvith people of other pro-
fessions , while 81 seniors believe they do feel inferior, and 
259 are undecided. 
19 . Our teachers tell us all we should know about se.."'C-life and sex 
problems . 15. 3% agree, 10. 8% are undecided, and 73 . 9~ disagree . 
The attitude of the senior in relation to teaching "family 
life" indicates that a large r.iajority of them--739- -vrould 
appreciate a better understanding of boy- girl relatio~shi s, 
courtship and raa:triage, home and fa'11ily, and so : orth. 108 are 
undecided, vrhile 153 agree that their teachers tell the1:1 all 
they should lmovr on the subject . 
20. The teaching profession is inferior to other professions . 10. 0% 
agree, 24. 3~ are undecided, and 65 . 7;{, disagree . 
The seniors are largely agreed that teaching is not inferior 
to other professions, although 100 think it is, and 243 are 
undecided. 
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21. M:arri ed make better teachers than single men. 40 . 6% agree, 
31. 9% undecided, 27 . 5% disagree . 
It appears that 406 seniors think married men malce better 
teachers than single men, while 275 think they do not , and 319 
are undecided. 
22 . ,! enjoy the fellowship ofmy teachers . 71.1% agree, 15. 6% 
undecided, 13 .3% disagree . 
It is a natural characteristic for seniors to enjoy the 
fellowship of their teachers , as is indicated by 711 seniors , 
but it is interesting to note that 156 are undecided, while 
133 definitely express that they do not enjoy the fellowship 
of their teachers . 
23 . Teachers jealous of another . ..24. 8% agree, 25, 5% 
undecided, L!.9 . 77t disae;ree. 
These figures show that there are 497 seniors apparently 
agree that teachers are not jealous of each other although 
255 are undecided, and 248 believe they are jeal~us of each 
other . 
2~.. Peopile less of teacher who dates during the school term. 
23 . 0;t agree, 16. 9;0 undecided, 60.1% disagree . 
There are 601 seniors who believe that a teacher will not be 
thought less of if she dates; 169 are undecided while lJO seniors 
believe the teacher will be thought less of . 
2_5 . All high- school curricula should include a,J:gebra and geometry. 
I 
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Strictly speaking, this statement pertains to CU1'riculum 
erhaps more than to teachers and teaching, yet often times 
algebra and geometry are disliked because the teacher has poor 
methods , or has ways that the seniors dislike . Nevertheless, a.s 
numbers go, 595 seniors agree that they should be included, ,2_,2 
believe that they should not be included and but 153 are undecided. 
26 . Teachers should not marry during school term. 34. 07b agree, 
19.0% undecided, and 47 . 0% disagree . 
Out of 1000 seniors 470 believe it is all right for teachers 
to marry during the school term, 190 are undecided, but 340 be~ 
lieve that the teacher should not narry during the school term. 
27 . :.!any teachers crumot make 9ood in other professions therefore 
they teach. 17 . 1,,) agree, 13 . 5% are underided, 69 . h~ disagree . 
These data show that there are 694 seniors who believe this 
statenent is false, 135 are undecided, but 171 believe it to 
be true. 
28 . 1.Iost teachers are irritable and cross . 
undecided and 73 . 6% aisagree . 
14. L~~ r ~ree, 12.0~~ are 
In other vmrds 736 seniors think that teachers are not 
irritable and cross, T,hile 144 believe that they are, 'l'rith 
120 undecided. 
29 . Older teachers~ better teachers than younger teachers . 
17 . 0% agree, 19.5% undecided, 63 .5% disagree. 
These figures indicate that 635 seniors do not believe that 
the older teacher is the better teacher, 195 are undecided, while 
170 believe that the older teacher is the better teacher. 
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30. The facial expression of most teachers is distressing. 21. 3% 
agree, 26. 0% undecided, 52.7% disagree . 
Out of 1000 seniors , 213 believe the facial expression of 
most teachers is distressine, 260 are undecided, and 527 be-
lieve most teachers ' facial expression is not distressing. 
31. Teaching is~ lazy person' s job. 7.1% agree, 10. 2;~ undecided, 
82 . 7% disagree . 
According to these percentages , 71 agree that teaching is a 
lazy person's job, 102 are undecided and 821 disagree . 
32 . Teachers~ always glad to assist each other. 61. 6% agree, 
22 . 3% are undecided, and 16.1% disagree . 
From the numbers above, 616 seniors agree that teachers are 
always gl ad to assist each other, 223 are undecided and 161 
think t eachers do not like to help each other . 
33 . Teachers should~ to church regularly. 75. 2% agree , 20 . 7% 
are undecided, and 4.1% disagree . 
Out of 1000 seniors , 752 believe teachers shvuld go regularly 
to church, 207 are ~decided, and but 41 think that they should 
not attend regularly. 
3h. Go o.9; looking teachers ~ ~ poor teachers . 3. 0~; ar;ree, 14. 5% are 
undecided, 82 .5% disagree . 
In other uords , out of 1000 seniors , 30 believe that good-
looking teachers are poor teachers , 145 are tmdecided, while 
825 believe that teachers can be good looking and also be 
good teachers . 
I 
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From the foregoing analysis it is ~uite evident that the 
attitudes of high- school seniors toward teachers and the teac1ing 
profession in general is favorable, as such, however their attitudes 
are not so favorable as to merit choosing teaching as a profession. 
However, out of the 1000 seniors, the attitudes of 88 were such 
that they have indicated a desire to teach, as will be seen in the 
following topic. 
Occupational Choices 
Figure 14, page 87, shows the 50 occupational choices of 
the seniors . 
It is significant that 353 seniors are undecided as to their 
choice of an occupation. ApproKimately one in three has not yet de-
cided what he wants to do in life. It is possible that out of this 
number there will be some who 1rill choose teaching as a profession. 
It is of interest to note that in their vocational choices 
one boy said he wanted to be a loafer. (Perhaps he will turn out 
to be a teacher.) 
Percentages of Seniors 1/ho Plan to Teach 
Investigation shoTrs that 8. 8;; of the seniors definitely 
stated that they plan to make teaching their profession. This means 
that but 88 of the 1000 seniors have chosen to teach. The attitude 
of these 88 seniors plus other factors have been favorable enough 
to influence their choice of an occupation. 
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Sex and P.ge Distribution of Those Vlho Plan to Teach 
Fi gure 22, page 95, shows the number of boys as compared 
with the number of girls vd10 plan to teach. The boys are outnum-
bered t wo to one. There are 65 girls as compared with 23 boys who 
plan to teach. It appears that school teaching v.d.ll continue to be 
largely a woman 's job f or quite some time to come. 
Figure 22, page 95, shows that these ages range from 16 to 
19. Ther e are 2 boys and 6 girls, 16 years old who plan to teach; 
19 boys and 55 girls, 17 years of age; 1 boy and 4 girls, 18 years 
of age, and 1 boy, 19 years of age . 
The average age of the boys is 17.05, the average age of the 
girls is 16.97, and t he average age of both is 16.98 . 
Choice of Teaching Levels 
Figure 17, page 90, shows the choice of teaching levels of 
seniors who have chosen teaching as a profession. 57 of the seniors 
have chosen to teach at the secondary level and 31 have chosen the 
elementary l evel. There are 3 boys who have chosen to teach at the 
elementary level and 38 girls. At the secondary level, 20 boys 
and 37 girls have made their choice. The girls are almost evenly 
divided between the secondary and elementary level--...,7 to 38, 
vrhile the boys prefer the secondary level 20 to 3. 
I 
Socio- Economic Status of Those Who Plan 
To Teach as Compared '.:Ii th Those Who 
Choose other Occupations 
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Figure 6, page 79, contains the questions by which t he 
socio-economic information was gathered. On pages 33to36 of this 
thesis, the method and classification is explained in full . 
Figure 20, page 93 , shows a compilation of the socio-
economic f indings . The hi g~est possible score was 63, and the 
lowest possible score was 5. The hi ghest score made was 56 11hile 
the lowest score made was 12. 
The individual socio-economic a~erage of the 912 seniors 
who do not pl an to teach is 32. 46, and the individual socio- econoBic 
average of the 88 seniors -viho plan to teach is 35. 30 . From these 
- figures it may be seen that the seniors who plan to teach have a 
hicher status by 2. 84 points . This is indicative of the fact that 
t hese future teachers will come froo a higher socio-economic level 
and background than those who do not plan to teach. 
Academic Status and Grade Points 
Of Those Tlho Plan To Teach As Compared 
'."!ith Those Jho Choose Other Occupations 
On pages 36 to 37 of this thesis the method by nhich this 
data was obtained is explained. 
gigur e 11, page 84, shows the academic status . Out of the 
1000 seniors there were f:7 ! students, 385 J3. students , 50:l. Q. stu-
d~nts , and 4612 students ~ Out of the 88 who plan to teach there 
were 10 fi st udents , 56 ~• students, 21 ,£. students and 1 Q student . 
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To compute the grade oints, a value of 3 Yras given to the 
grade of A, 2 to B, 1 to C, and Oto D. The 88 seniors who have 
chosen to teach had an average grade index of 1.85, and the other 
912 had grade indices of 1.LJ . Thus it is obvious that those who 
plan to teach are of higher academic level than those seniors who 
do not plan to teach. 
Father I s Occupation of Those "'i;110 Plan To Teach 
Figure 23, page 96, gives the occupation of the fathers of 
those s eniors who plan to teach. The fathers of 40 o~ the seniors 
are farmers , 5 are nerchants , 5 are oilfield laborers , 4 are carpen-
ters, 3 are deceased, 3 are mechanics , 2 are clerks , 2 are :m.nisters , 
1 is a l aTuyer , 1 is a doctor, and 1 is a teacher . Almost half of 
the occupations of the fathers is farming . Such results could 
scarcely be othez-rrise in a vvestern rural area such as this in nhich 
the study was conducted. 
Education of Parents of Those '\i.'ho Plan to Teach 
Figure 24, paGe 97, gi ves the educational attainments of the 
parents of those seniors who pl an to teach. The::-e are 3 1r!1ose fathers 
and 4 whose mothers graduated from college; 3 of the fathers a.~d 4 
of the mothers completed three year s of college; 4 of the "'athers 
and 7 of the mothers compl eted the second year of colleGe; 3 fathers 
and G mothers completed the fir st yea:r of college . There were 10 
fathers and 20 mothers who graduated from hi gh school, and there 
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vrere 36 fathers a...vid 35 nothers who finished the eighth grade. The 
l owest educational attainments of the parents vrere 1 father who 
completed the third grade and 1 mother who conpleted the first grade . 
Size of Family From ·.'lhich Seniors 8ome 
\'ho Plan to Teach as Compared ~hth 
Those '.fuo Choose other Occupations 
Figm1 e 18, page 91, gives the number of chilcren in the 
families . 
There are 6 seniors who plan to teach who are the only child. 
There are 11 seniors from a family of 2 chil'ren; 26 seniors from a 
family of 3; 14 seniors fron a family of , and there is 1 senior 
from a family of 14. It appears that there may be a significant 
correlation betTree~ the size of the fa.-ni.ly and the seniors who 
choose to teach. 
The family size of those who plan to teach (parents excluded) 
is 4.50 children per family, while the family size of those who do 
not plan to teach is 4.24 (parents excluded) . ThL ' it appears 
that those who plan to teach come from a larger family than those 
who do not plan to teach. 
Church ?reference and Attendance 
~gure 13, page 86, shows the church :;::>reference of the 1000 
seniors . 
There are 312 :t:ethodists, 176 Catholics, 121 Christians , 114 
~utherns , 61 :Vangelical United Jrethern, 50 Baptists, 47 Presbyterians, 
19 Congregationalists , 19 J.Jazar enes , 10 Assembly of God, 6 :1en-
noni tes , and so forth . 
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Out of the 1000 seniors , there nere but 33 vrho had no church 
preference . This is significant in that endeavoring to discover 
the attitude of seniors toward teachers , the statement was made, 
"Teachers should go to church regularly, " to which 752 agreed. It 
is also significant for in endeavoring to discover the senior ' s 
s ocio- economic stat us , question 50 was asked, "Do you go to church? 11 
578 replied that they attended regularly, 390 replied that they 
attended occasionally and 32 said that they never attended. 
Smoking Among Seniors ·.1bo Plan to Teach 
s Compared Hi th Seniors ~·,no Do !Jot ?lan To Teach 
Figure 16, page 89, shows the number of seniors ·1ho smoke, 
of t.1ose who plan to teach as compared with these who do not plan 
to teach. The statistics sow that of those uho do not )lan to 
teach, there al1 e 526 seniors 11ho never smoke, 242 vrho smo'.rn occa-
sionally and 144 who smoke regularly. 
Of the 88 seniors vmo plan to teach, there are 70 who never 
smoke, 12 who smoke occasionally and 6 who smoke regularly . This 
appears significant in that nu..mber 9 of the attitude-statements 
said, "Teachers should not smoke, " to uhich 357 agreed, 439 disa-
greed, and 204 were undecided. Among those seniors who plan to 
teach, smoking is at a minimum, for 79 . 6;~ do not smoke, 13 . 6:"b smoke 
occasionally and 6. 8% smoke regularly. 
Drinking Among-Seniors ifuo 
As Compared :"Tith Seniors ':Jho :'.Jo 
lan to Teach 
ot Plan to Teach 
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-.,igu.re 16, page 89, shows the number of seniors who drink, 
who plan to teach as compared with the number of seniors who do not 
plan to teach. The statistics shovr that of those w-ho do not plan 
to teach, there are 503 seniors who never drink, 381 who drink occa-
sionally and 28 who drink regularly . Of the 88 seniors vrho plan to 
teach, 68 never drink, 20 drink occasionally and none drink regu-
larly. This appears significant ain that number 10 of the attitude-
statements said, 11It is permissible f or teachers to drink alcoholic 
beverages , 11 to v:hich 570 disagreed, 180 -.-rere undecided and 250 agreed. 
Among the seniors who ?lan to teach, drinking is at a minimum, for 
77 . 27% never drink, 22 . 73% drink occasionally and none drink regu-
larly. 
Factors Jhich ?ossibly Influence 
Seniors ' Choice To Teach 
Figure 19, age 92, gives some of the possible reasons why 
the 88 seniors chose the teaching profession. 
Questions 57 to 65 of the quBstionmre (Fig . 7) were designed 
for that purpose . ~·e find that 6 of these seniors' fat ers a..~d 26 
of their mothers have been teachers; 51 of the seniors had been told 
that t hey would make a good teacher, and 39 had substituted for a 
teacher . Of the 88 seniors , 55 believed that their teachers liked 
them, 38 had taught a Sunday School class, and 70 possessed a deep 
sincere desire to serve mankind. 
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Subjective Responses 
The follovring are excerpts as quoted from personal letters 
r eceived from seniors who expressed the desire to become a teacher . 
Figure 15, page 88, is a copy of the letter that was sent to the 08 
seniors who lan to teach. 
Boy: 
Teachers are paid a good wage and I believe it vrnuld be a 
life long profession. 
B. H. 
Girl: 
To teach is only a desire of mine, I had a sister who taught 
one year . It seemed to I!l.e a very interesting profession. 
J . c. 
Girl: 
If a teacher 1s duties were only to instruct the student in 
the classroo~, I would not choose to be a teacher. To me, 
it is as :cmch a part of the teacher I s duJ .:.es to set an 
example for their students to follow· and a guide for their 
students to live by. The impelling force upon which many 
decisions are made could be traced back to the influence of 
a favorite teacher. To guide young people through their 
formative years , to give them higher ideals by which to live--
these are the reasons I would like to be a teacher. 
1 . G- . 
Girl: 
Its a interesting profession and I would like to teach. The 




I would like to teach for it affords a life long job with 
fair wages . 
R. S. 
Boy:. 
There isn 1 t much for an aspiring youth to do . 
y. u. 
Girl: 
I have chosen to teach music for I believe it is the field 
in music I vrould be ::::aost happy. 
IC. R. . 
Girl : 
I have always had the desire to be a teacher every since I 
was a very small girl . I have two older sisters teaching, one 
is now going to Fort Hays to be a teacher, but my oldest sister 
likes it very much . I think it is very good wa_ees and also a 
life long profession. 
L • .I; • 
Boy: 
Teaching is a stepping stone for something biGger and better . 
R. B. 
Girl : 
I would like to teach for I have a deep desire to help people. 
E. B. 
Girl :. 
It t akes fewer years of preparation to become a teacher 
and I feel I a.in better qualified in this field than in 
others . 
J • M. 
Girl: 
I think I would like teaching because I think it would 
be a interestine; kind of work. I think teaching also 
is a important step in furthering your education. 
M. B. 
Boy: 
I expect to teach mus ic , especially piano because I 
like r.rusic. 
J . H. 
Girl : 
I want to teach because I have always thought that I 
would like the profession. 
Gir l : 
I am planning to be a teacher because that is something 
you can look forvvard too . If one doesn't get married 
they would have a fine profession if they do maybe some 
day they will need it anyway. I know I would be able 





iThy I think I would like the profession of teaching is that 
my parents want me to teach, and I myself think it would be 
a good way of improving my education. In accordance to my 
attitude of teaching I realy think it would be for me . 
A. s. 
Girl: 
1bout the motivating factors I w-asn 1t to sure . I have 
always dreamed of being a teacher and I kind of i:;ot my 
heart set on it . I never really had a definite reason 
and I must at least say that I admire the profession 
of teachinG • 
Girl: 
I would like to teach because I like children and like to 
work with them. I also feel that I would like to help 
children get a better knowledge of what they are learning. 
I lmew what teachers failed to teach me that would have 
helped a great deal, therefore I feel that as teaching I 
will not only be learning others bllt will gain something 
for myself . 
E • . r. 
Boy.:. 
I choose teaching for I enjoy coming in contact vrith dif-
ferent kinds of people. I think it would enlarge :rey cir-
cle of friends and help me to get along better with peo-
ple in every day life. 
R. P. 
Girl : 
At present I think I would like to teach Home Economics 
or Kindergarten for at least a year after graduation from 
college . Both jobs would prepare me to be a better home-
maker in a successful marriage to which after all most 
girls aspire, and at the same time I ·would be doing my 
part in serving hu.~anity. 
J . s. 
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Boy:. 
The future f or teaching is very ronusing and bright with 
good wages and a chance of advancement growing everyday. 
This is the reason I have now considered teaching over 
engineering as a prospective future profession. 
B. J • 
G-::.rl:, 
I just want to teach. 
A. G. 
Boy: 
maybe in a small way I could do some good for this poor 
bedra6led race . 
:a. a. 
Girl: 
I have chosen the teaching profession because I like 
children and enjoy working with them, helping them to 
read and write and show them new things to do . 
B. H. 
Boy: 
I s incerely believe I can get more enjoyment out of 
teaching than any other profession. '."lhile the wage of 
a teacher is not very attractive I think it is enough 
to make a cor:uortable livinb . I would like to teach 
nathematics and science in high school. althouch I 
·would enjoy coaching, it seems out of the question 
because I have only lettered in track. 
P. S. 
Girl: 









I have had a desire to teach every since I entered the 
higher grades of elementary school . I like working for 
the interest of other s and with others . 
J . R. 
Girl: 
I feel that teaching would greatly enlarge my circle of 
friends thereby enhance my op?ortunity of meetine people 
that would attribute to my success in the American society 
of the future . 
F. S. 
Girl: 
I have chosen teaching because I am sure I would enjoy it . 
I feel I am capable of doing this kind of work, both in 
book nork and various fields of extra curricular . I enjoy 
wor king rnth people especially grade school students whom 
I would prefer to teach. I have taught the grade school 
pupils in my town on different occasions and thoroughly 
enjoyed the work. 
Boy: 
For two years I had the privilege of having one of the 
f i nest t eacher s , at least I considered one of the finest, 
in the high school s of my knowledge . He was such a good 
f r i end, christian, teacher and buddy, that He has inspired 




I feel that teachers have a great responsibility. They have 
an excellent chance of building character and shaping the 
future of their students . I would sincerely like to help , 
but, as I said I don I t know yet if I 1ivill be able to get the 
schooling necessar~. 
J . D. 
Girl :~ 
My real interest is in missionary work . Last year I wrote 
my research theme on "Church Vocations for '7omen. 11 And I 
thought that teaching would be the mos t interest and useful. 
E. G. 
Boy: 
I am deeply grateful in this chance to get a clearer view 
on the said subject . Izy wishes to becone a teacher is that 
I enj oy the chance to help the younger people to get what 
I never out of the high school education. 
B. T. 
Girl : 
IJy nost influencing motive is my fondn 3S to SI1k1.ll children, 
f or i f I do become a teacher I should like to teach kinder-
garten or grade school . 
R. D. 
Girl : 
I have always like to be around children. I have enjoyed 
working with them during the summer in vacation Bible 
s_chool. I have had a Sunday School class of my mm for 
awhile and have enjoyed teaching them and helping them 
along . I like to work with children between the ages of 
5 t o 10. I think that they are the most interesting and 




I want to be a t eacher because I t hink it is a profession 
that i s r ea.lly worth-whil e . It has always been r:ry hiehest 
ambition to become a teacher . I think that a good grade 
school education is ver-J important and I wouJ_d thereby, be 
doing something to hel p others . 
U. R. 
Girl : 




I feel teaching is an important profession in the success of 
our nation. The influence of a superior teacher has inspired 
m.e to co!lsider teaching . I like children and like to work 
with them. 
J . H. 
Girl : 
I thiru( I Yrould lLrn to be a tee.cher bec2.use I enjoy working 
,rith others . I 1ve taught Sunday School classes and I fi:id 
it interestin:-; Trork . 
L. V. 
Girl : 
I should like to become a public school music instructor 
preferably hie;h school because I don't like the way some 
of my music teachers do their nusic teaching . I've gotten 
several ideas from other students and feel that vi-ith the 




::'or experience anc. associatiohs with younger people, I 
would lil~e to teach. I i:ra.s thinkine; of teach:..ng in sone 
foreign country. 
J . 11. 
Girl : 
The main reas on I had in mind when I made F;f choice for 
the teaching profession vras that I would not only have a 
job that would make a life lon~ profession for me but that 
I would be helping others also . Few people in life ever 
have the chance to make of themselves what they dream but 
I think there is no goal quite so high as the one ,7hich 
is to hel p others to learn and prepare for a worl d of 
startling realism. The teachine; profession sup~lies this 
ITore and nore . 
C. H. 
Boy: 
I believe one of the more powerful reasons for myself 
nanting to be a teacher is my interest I have in inter-
national r elations and Llistory. mhis is also strongly 
sup orted by my desire to secure a life long - rofession, 
and it coul d lead as a steppinc stone to somethinG better . 
P. C. 
-
C PTER I'l 
SUl r 1.Y 
The attitude of seniors to-rrard teachers and the profession 
is indeed favorable . 
In general, seniors believe teaching to be an honorable pro-
fess i on, with about an average amount of financial renuneration. 
They believe t he teacher is endeavoring to keep abreast of the ti.t--:i.es 
in methods and subject matter . The tendency is toward the liberal 
si de in that the seniors feel that there isn't a great degree of 
social stigma connected 1'fith drin.dng , smoking, and datin~ and 
marrying during the school term. However it is generally agreed 
that teachers should go to church. The pleasant, younc, good look-
ing, and understanding type of teacher is preferred over the other 
t ypes . 
From this investigation it appears t hat teachers are friendly 
,.tlth the students as a whole, be.re so many seniors did not !illOW 
vrhether their t eachers liked them or not . 
There are 8. 81; seniors who choose teaching as a profession, 
or 88 out of the 1000 questioned . 353 seniors were undecided as 
t o what they wanted to do. 
Of those vmo plan to teach, the girls outnu1nber the boys 
t;S t o 23 . 
The soci o- economic and the academic status of those who 
plan t o teach are higher than that of those seniors who do not 
plan to teach. 
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Factors that seem to have influenced seniors to teach are : 
(1 ) attitude toward teachers , (2) altruistic nature, (3) desire of 
parents , (4) l ove of children, (5) fewer years of preparation, and 
(6) a desire for security. 
Of those seniors who plan to teach, 45 .5Jl come from the farm. 
This is not surprising as this area is largely rural . 
Out of 1000 seniors there are 349 seniors who want to go to 
college and their parents have the money to send them. There are 
284 who vrould like to go to college but their parents do not have 
the r:1oney to send them. There 209 who do not -vrant to go to college 
but their parents have money to send them. There are 153 who do 
not want to o to collece and their parents do not have the money 
-- <...> ---
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Discusses reasons "';"Ihy pea le choose teaching as a 
profession. 
72 
Yeaier, Tressa c., An Analysis?.£ Certain Traits of 
Selected Hi h School Seniors Interested in Teaching, 
New York: Teachers College, Columbia University, 
1935. 56 pp. 




(Name and address of 
superintendent, here) 
Lewis Field 
Hays , Kansas 
28 October, 1949 
, ..... 
This letter comes to you fron the Graduate Division 
of Fort Hays State College, asking whether or not you 
would be willing to cooperate vn.th us in obtaining certain 
factual information from your senior class on a thesis 
probl.em. The thesis is a requirement for a master's degree 
here at the College . 
We are making an earnest effort to determine the atti-
tude of high school seniors toward the teaching profession. 
In order to obtain essential information it is necessary 
that we use a questio:rmire . "\ie should like to have you or 
your senior class sponsor, if you will, have each senior 
fill out the questionaire and then return them to us . rie 
are sending this same letter to all the hi~h schools within 
a radius of 50 miles of Hays . 
All material including postage will be provided by us , 
thereby no expense on the part of the school or the seniors 
uill be invol ved. 
The information vrill be kept confidential and no indi-
vidual or school will be singled out since we ho~e to dis-
cover, as accurately as possible, the attitude of seniors , 
in general, toward the teachin:3 profession. 
-.re will appreciate your l:ind.ness and i;rillinsness to 
cooperate with us . An early reply to this letter will be 
appreciated. Enclosed is a postal card for reply . 
Respectfully yours, 
Jr . Robert T. UcGrath 
Professor of Education 
Paul R. Cobb 
Graduate Student in Education 
Figure 1 
Letter to Superintendents 
75 
_ ddress 
Number of Seniors 0 0 
!le will cooperate with you in your study 
of the II ttitude of High School Seniors Toward 
the Teaching Professir-n, 11 and will give to our 




Card i1ecE'ived from :3uperi:tendents 
76 
IF YOU PLAN 'IO TEACH SCHOOL SOMETIME FILL IN YOUR NAME AND ADDRESS BEL OW 
NAME 
ADIDR'kSS ;-_ . - - - / - - - - - - -
Pigure 3 
Yellow Slip for Senior "ho ?lans To Teach 
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Fieure 4 
Uec _anics of Criterion of Internal Consistency 
Figure 5 78 
Iechanics of 11Spli t - Half" Reliability Test 
As Applied to the 34 "Attitude11 Statements 


















5203 --(306 average) 5229 --(308 average) 
5203 + 5229 = . 995 correlation 
ul r _ 2 x r of half test Spearman- BroTm form a:. ____ ,...,_...,,..,,....-,--...,~ - 1 - r of half t st 
r _ 2 x . 995 • L ~~o _ 998 
- 1 - ~995 1~ 995 - • 
• 998 correlation coefficient 
Figure 5 
~Jechanics of "Split- Half" Re c.ia ility Test 
As Applied to the 34 "Attitude 11 Statements 
AND THE '1'EACHINC' PROFESSION IN A GIVEN AREA OF CENTRAL KANSAS 
Do not slgn :rour name . This questionra.'ire is anonymous and confidential 
llius enabling you to answer the questions frankly and fairly. 
EXAMPLE: Teachers should let students chew gum in class. 
(strongly agree; agree; undecided; ~isagree; strongly disagree) 
BE SURE TO EXPRESS YOUR OWN FEELINGS ABOUT THE FOLLOWING STATEMENTS. 
1. Teachers as a whole are friendly. 
(strongly agree; agree; undecided;· disagree; strongly disagree) 
2. From my own experience, the strictest teacher is the best teacher. 
(strongly agree; agree; undecided; disagree; strongly disagree) 
3. Women teachers should be single. 
(strongly agree; agree; undecided; disagree; strongly disagree) 
4. Teachers are well paid in comparison with other professions. 
(strongly agree; agree; undecided; disagree ; strongl y disagree) 
5. Teachers are old-fashioned in their teaching methods and techniques. 
{ s,trongly agree; agree; undecided; disagree; strongly disagree) 
6. Most teachers act like dictators in the class room. 
{ strongly agree; agree; undecided; disagree; , 
7. Hi~h ~chool teacher s . should be dismissed when ' fifty 
(strongly agree; agree; undecided; disagree; 
8. The teacher I like best is not the best teacher'. · 
strongl'y disagree) 
years of age. 
strongly disagree) 
(strongly agree; agree; undecided; disagree; strongly disagree) 
· 9. Teachers should not smoke. 
( s_trongly agree; agree; undecided; disagree; strongly disagree ) 
·10; ·rt is permissible for teachers to drink alcoholic beverages. 
(strongly agree; agree; undecided; disagree; strongly disagree) 
11. Teachers are glad when four o 'clock comes so the brat s can go home , 
(strongly agree; agree; undecided; disagree; strongl y disagree) 
12. More grammar should be .taught in high school. 
- (strongly agree; agree; undecided; disagree; strongly disagree) 
13. Teachers usually look on the dark side of life. 
(strongly agree; agree; undecided; disagree; strongl y disagree) 
14. Teachers dislike using new methods in teaching. 
(strongly .agree; agree: undecided; disagree: strongly disagree) 
15, Teachars usually gossip about their pupils' infatuations and love affairs. 
(strongly agree;- agree; undecided; disagree; s~ongly disagree) 
l~ - are too interested in dry-eook knowledge t o interest students. 
(strongly .agree; agree; undecided; disagree; 'strongly disagree) 
17. MaM'ied women·make better teachers than single women. 
(strongly agree; agree; l,Uldeeided; disagree; strongly disagree) 
18. Te..chers feel inferior whe-n as~ociating with people of other professions. 
(strongly agree; agree; undecided; disagree; ·strongly disagree) 
19. Our teachers tell us all we should know about sex-life and sex-problems. 
(strongly agree; agree; undecided; disagree; strongly disagree) 
20. The teaching profession is inferior to other professions. 
( s tt'<>ngly agree; agree; . undecided; disagree; strongly disagree) 
21, . Married men make better teachers than single men. 
(strongly agree; agree; undecided; disagree; strongly disagree) 
~2. I enjoy the fellowship of my teachers. 
(strongly agree; agree; undecided;- .disagree; strongly disagree) 
Teachers are jealous of one another. 
(strongly agree; agree; undecided; disagree; strongly disagree) 
People think less of a teacher who dates during the school term. 
(strongly agree; agree; undecided; disagree; strongly disagree) 
All high school curricula should include algebra and geometry, 
(strongly agree; agree; undecided; disagree; strpngly disagree) 
Teachers should not marry during the school term. 
(strongly agree; agree; undecided; disagree; s.tr,ongly ~isagree) 
Many teachers cannot make good 'in other professions, therefore they teach. 
(strongly agree; agree; undecided; disagree; s.trongly disagree) 
Most teachers are irritable and cross. 
(strongly -agree; agree; undecided; disagree; strongly disagree) 
.Older teachers ·are better teachers than younger teachers. 
·(strongly agree; agree; undecided; disagte~; et~ongly disagree) 
The facial expression of moet teache!'6 is distressing, 
(strongly agree; agree; undecided; disagree; strongly d,isagree) 
Teaching is a lazy person's job. 
(strong:i.y ;:,_gree; agree; undecided; disAgree; strongly disagree) 
Figure 6 
their opinions to the statements beginning on page .L. .1.n1::.n:: cu c J. .i.v,c, \.;uv ... ..,, 
strongly agree; agree; undeci ded; disagree; strongly disagree. 
3. At the completion of the test ask th~ seniors, who plan to teach to fill in 
their names and addresses on the enclosed yellow slips of paper. 
4, 'Ihe Personal Data questions on page 2, are to be answered by the seniors 
as accurately within reason as possible. 
5. Replace the question;rwres and the yellow slips in the enclosed large 
stamped envelope. Seal, fasten well anti return. 
'JllANK YOU 
Figure 8 
Instruction Sheet For Superi~tendents 
(Name and address of 
superintendent , her e) 
Lewis Field 
Hays , Kansas 
12 December, 19h9 
I received your card sometime ago say-
i ng you would cooperate with us in giving 
a questionmire to your seniors . ' [e appre-
ciate so much your kindness in helping us 
i n this matter . 
The thesis , as we mentioned before, is 
11A Study of the Attitudes of Hi E;h School 
Seniors Toward Teachers and the Teaching 
Profession. 11 
Under separate cover I am sending you 
the questionaires to be given to your sen-
iors . Further instructions will be found 
in the packet . 
"Snclosed also in the packet is a 
st&~ped envelope for the return of the 
filled- in questionna:res . 
Very sincerely yours , 
Paul R. Cobb 
Figure 9' 
Letter to Superintendents 
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b 
Sample of recording chart of 1000 senior's questioIJt'E:i.res 
Statement and question numbers 
2.. 3 4 5 6 7 8 9 10 ll 51 53 54 55 56 57 58 59 &J 61 62 63 64 ($ 66 
-
4V 1 4 4 5 2 2 1 3 4 4 
? 2 h h h 2 2 1 l.i r:;~ V 
3 2 5 1 2 3 2 1 2 2 "' -~ -~ c--, -r 5 i"", 4 2 2 2 4 4 4 2 l.i 1 
5 2 5 4 2 4 2 1 2 5 2/ 
6 1 2 4 2 3 2 1 3 2 / 
7 2 2 3 4 3 4 2 2 4 "' 8 2 4 1 4 2 4 1 2 4 4 '\. 
9 2 1 3 2 5 3 2 2 5 2/ 












2 4 2 4 4 3 
4 3 4 4 4 1 
5 3 3 4 4 1 
2 4 3 2 2 4 
2 3 2 2 2 2 
3 4 3 1 2 4 
1 4 3 2 1 4 
2 3 4 2 4 3 
3 4 3 2 2 L 
4 3 3 2 4 L 
4 5 / 
2 > v 
./\ ... 
S 3 5 / 
2 3/ 











/ 2 " / 1 ,/iffo 1 l' /N '\../ 1 
~e 2 1 1 0 1 
1 1 N 1 
/"2 2 1 N 1 
/µle 1 1 2 R 0 
1 0 1 N 1 
'\. 
1 1 0 1 
/ 1 1 0 N 0 
/ Fd 2 2 0 N 1 
\ Me 1 2 1 N 1 
2 1 0 N 1 
f I 
n 1 0 ' y no -
2. 0 y no -
C un no no y no y y 14 N y no -
C un no Y no no un no 8 0 n np -
C un no no no no un y 2 Q) y no -
A Ehg no Y y y un y 2 N y no -
C un no no no no un no 1 N y no -
B Ehg no no no no un y 0 0 V no -..I. 
B un no Y no y y y N y nn -
fa~ ' "'-"- / Y / no 
D'r'\. /fi.o y y '\,./~ y 5',/ " y no\ 
C )!lm no y no no un no 2 0 y no \ 
A Sec no Y no no Y no 2 N y un -
A sec no no no no Y no 3 N y no -
C F:m no no no no un no 6 N nc no -
C En;; no no no no Y no 4 N y no -
C un no no no no un no 3 N y no -
D un no no no no no no 0 N y no -
B un no no Y y y y 7 N y un -
A Dr no Y y y y y 4 N y no -
D Sec ro no no no un Y 6 N y no -
Seniors Grade Grade Points 
67 
385 
502 - - -













Average score of seniors who plan to teach : 
A - 10 
_ 3 
30 
B -- 56 
2 
112 






30 t 112 + 21 O = 163 + 88 = 1. 85 
Aver age score of seni ors who do :not plan to teach: 
A -- 57 
_ 3 
B -- 328 
2 
C - 481 
1 
D - 45 
0 
171 658 481 0 
171 t 658 t 481 i 0 = 1310 912 = 1. 43 
1 . 85 gr ade point average of seniors vmo plan to teach. 




llale - - - - - - - - - - - - - - .514 
Female - - - - - - - - - - - - - 486 
1000 
Age I.Iale FeI11ale Both 
16 - - - - - - - 28 - - - - - - - .52 - - - - - - - 80 
17 - - - - - - - 3.53 - - - - - - - 373 - - - - - - - 726 
18 - - - - - - - 109 - - - - - - - .59 - - - - - - - 168 
19 - - - - - - - 20 - - - - - - - 1 - - - - - - - 21 
20 - - - - - - - 2 - - - - - - - 1 - - - - - - - 3 
21 - - - - - - - 1 - - - - - - - 0 - - - - - - - 1 
30 - - - - - - - 1 - - - - - - - 0 - - - - - - - 1 
514 486 1000 
Average Age - - 17.28 - - - - - - 17.03 - - - - - - 17.15 
Figure 12 




3. Christian - -
4. Lutheran - - -




Baptist - - - -
Presbyterian - -
None - - - - - -
Congregationalist 





Assembly of God 
Mennonite - - -
Episcopalian - - - - -
Church of· God - - - -
African Methodist 
16. Friends 
17 . Holy I.rune ..,. -






Nev; Jerusalem - - -
Kinedom Hall - - - -
























Question 50 . Do you attend church, regularly, occasionally, never? 
Regularly - - - - - - - - - 578 
Occasionally - 390 
Never - - - - - - - - 32 
1000 
Figure 13 
Church Preference and Attendance 
87 
1 . Undecided 353 26 . Catholic Sister 2 
2. Farmer lL(l 27 . Jllrchitect 2 
3. House wife 106 28 . Business man 2 
4. Secretary 102 29 . Beautician 2 
5. Teacher 88 30. Law Officer 2 
6. Engineer 51 31. Civil Service 2 
7. Nurse 39 32 . Psychologist 2 
8. Doctor 20 33 . Creologist 2 
9. Mechanic 11 34. City Manager 1 
10. Minister 9 35. u. s. Diplomat 1 
11. Journalist 5 36. Interior Decorator 1 
12 . Telephone Operator L~ 37. Dietician 1 
13 . Lawyer 4 38. Cl-rain Dealer 1 
14. Trucker 4 39 . Printer 1 
15. Technician 4 4o. Mortician 1 
16. Soldier 3 41. Electrician 1 
17. 1:usic Career 3 42 . Jentist 1 
18. irline Stewardess 3 43 . Cartoonist 1 
19. Clerk 3 44. Jacteriologist 1 
20. Sailor 3 45. Barber 1 
21. Carp.enter 3 46. Filling Station Operator 1 
22 . Accountant 3 47 . Dress Designer 1 
23 . Air Force 2 48 . -,7AC 1 
24. Oil Field Worker 2 49 . Model 1 





Hays, I~ans as 
~, J:inu[t~~-r; 1950 · 
Rush Center, Kansas 
Dear Senior: 
I indeed appreciate the manner in which you and :rour school have 
cooperated with me in my thesis which is entitled, "The Attitude of 
High School Jeniors toward 'teachers and the Teaching Profession. 11 
You are one in BG of the 1000 seniors questioned who expressed a 
desire to someday be a teacher. Personally, I think your choice is a 
,rise one. 
In this study I would like to discover the motivating factors 
which influenced your choice, All correspondence and information 
,;rill be held in the strictest confidence. 
?erha::,s you have chosen to be a teacher because: 
1. Your parents vrant :rou to teach. 
2. The influence of a superior teacher inspired you. 
3. It would be a stepping stone to something better. 
4. There isn 1 t too much else for an aspiring youth to do . 
5. You possess a sincere altruistic nature. 
6. You feel that teac'."ling would creatly enlart;e :,-our 
circle of friends and thus enhance your opportunity 
to meet and marry the one of your dreans , 
7. 7ou want a life-long professio~. 
8. It takes feuer years of preparation to become a teacher. 
9. Teachers are paid a fair wage. 
Whatever were the motivati~B factors back of your choice, whether 
or not mentioned above, would you be so kind as to write them in the 
space allowed below, and return in the enclosed s tamped self-addressed 
envelope. Horrever, if for any reason you care not to divulge this 
information, you may return this unanswered. 
Sincerely yours, 
1f 
"aul R. Cobb 
Fi gure 15 
Letter to Seniors ~.~o Plan To Teach 
89 
Smokin among seniors who do not plan to teach: 
Never Occasionally Regularly 
526 242 144 
Smoking among seniors who plan to teach: 
Never Occasionally Re"'ularly 
70 12 6 
Drinking among Seniors who do not plantto teach: 
Never Occasionally RegulaTly 
503 381 28 
Drinking among seniors who plan to teach: 
Never Occasionally Regularly 
68 20 0 
Figure 16 
Smoking and Drinkine .Among Seniors 
90 
Male Female Both 
Elamentary - - - - - 3 - - - - 28 - 31 
Secondarf - - - - -~- - - - _]]_- - - - -2]_ 




88 In family of those who plan to teach -
Average number 
of children 
- - - - 4.50 
912 In family of those who do not plan to teach - 4.24 
1000 In both groups combined ·- - - - - - - - - - - 4.26 
Number of children 
in family 
1 - - -
2 
3 - - - -
4 - - - -
5 
6 - - - -
7 - - - -




12 - - - -
13 - - - - -
14 - - - - -
Number of seniors 
who plan to teach 
6 
- - - - - 11 
26 
7 
- - - - 14 
- - - - 7 
- - - - 5 
- - - - 3 








Explanation: There are 6 seniors who are the only child in the family. 
There are 11 seniors who come from a f amily of 2 children. 
There is 1 senior who comes from a family of 14 children. 
Fanily Size 
92 
57 • Did your father ever teach·. school? 
No 82 Yes 6 
58 . Did your mother ever teach school? 
No 62 Yes 26 
59 . Did anyone ever tell you that you would make a good teacher? 
No _If__ Yes _$.l_ 
60. Did you ever substitute for a teacher? 
Yes _2J_ 
61. Do your teachers like you? 
No -1._ Yes ..2£_ Undedded _)_Q__ 
62. Did you ever teach a Sunday School class? 
No -2.£... Yes 38 
63 . How many brothers and sisters have you? .Ji~ 
64. (Not pertinent) 
65 . Do you possess a deep sincere desire to s erve mankind? 
No 18 Yes ..J.2...... 
Figure 19 
Factors 1;/hich Possibly Influence Seniors I Choice to Teach 
Hi ghest possible score 
Lowest possible score 
Highest score made - - - -
Lowest score made 
Average score of those who do not plan to teach 
Average score of those who plan to teach - - - -
Figure 20 





32 . 46 
35. 30 
93 
Statement Percent in Undecided Percent in 
Agreement Disagreement 
1 - - - - - 91.0 - - - - - 5.8 - - - - - 3. 2 
2 - - - - - 37.4 - - - - - 16.3 - - - - - 46.3 
3 - - - - - 16.2 - - - - - 26.6 - - - - - 57.2 
4 - - - - - 33.1 - - - - - 20.2 - - - - - 46.7 
5 - - - - - 14.1 - - - - - 20.5 - - - - - 65 .4 
6 - - - - - 21. 2 - - - - - 14.7 - - - - - 64.1 
7 - - - - - 51. 7 - - - - - 18.2 - - - - - 30.1 
8 - - - - - 34.4 - - - - - 17.4 - - - - - 48 . 2 
9 - - - - - 35.7 - - - - - 20 . 4 - - - - - 43 . 9 
10 - - - - - 25.0 - - - - - 18. 0 - - - - - 57 .0 
11 - - - - - 40 .5 - - - - - 26o4 - - - - - 33 .1 
12 - - - - - 43 . 9 - - - - - 13.8 - - - - - 42 . 3 
13 - - - - - 13 . 9 - - - - - 17.5 - - - - - 68 . 6 
14 - - - - - 21. 8 - - - - - 18. 6 - - - - - 59 .6 
15 - - - - - 39. 7 - - - - - 19. 0 - - - - - 41.3 
16 - - - - - 31.9 - - - - - 17.0 - - - - - 51.1 
17 - - - - - 30.3 - - - - - 38 .5 - - - - - 31. 2 
18 - - - - - 8.1 - - - - - 25.9 - - - - - 66.o 
19 - - - - - 15-3 - - - - - 10. 8 - - - - - 73.9 
20 - - - - - 10. 0 - - - - - 24. 3 - - - - - 65.7 
21 - - - - - 40. 6 - - - - - 31.9 - - - - - 27.5 
22 - - - - - 71.1 - - - - - 15.6 - - - - - 13.3 
23 - - - - - 24. 8 - - - - - 25 .5 - - - - - 49 .7 
24 - - - - - 23 . 0 - - - - - 16. 9 - - - - - 60 .1 
25 - - - - - 59 .5 - - - - - 15.3 - - - - - 25.2 
26 - - - - - 34.0 - - - - - 19 .0 - - - - - 47.0 
27 - - - - - 17.1 - - - - - 13 .5 - - - - - 69 . 4 
28 - - - - - 14.4 - - - - - 12. 0 - - - - - 73.6 
29 - - - - - 17 . 0 - - - - - 19.5 - - - - - 63 .5 
30 - - - - - 21. 3 - - - - - 26.0 - - - - - 52 .7 
31 - - - - - 7.1 - - - - - 10. 2 - - - - - 82 . 7 
32 - - - - - 61.6 - - - - - 22.3 - - - - - 16.1 
33 - - - - - 75.2 - - - - - 20.7 - - - - - 4.1 
34 - - - - - 3.0 - - - - - 14.5 - - - - - 82 .5 
Fi gure 21 
Percent of 11 agreement 11 and'tiisagreement11 of "attitude" 
statenents of the 1000 seniors 
94 
95 
Age Hale Female Both 
16 - - - - - 2 6 - - - - - 8 
17 - - - - - 19 - - - - - 55 - - - - - 74 
18 - - - - - 1 - ·- - - - 4 - - - - - 5 
19 - - - - - 1 - - - - - 0 - - - - - 1 
Totals 23 65 88 
Aver age Age 17.05 
Figure 22 






























Farmer - - - - -
!Jerchant - - - -
Oil Field Laborer 
Carpenter - - - - - - - - - - -
Deceased - - - - - - - - - - - - - -
r~echanic - - - - - - - -
Unknovm - - - - - - - - - - - -
Clerk - - - - - - - - - - -
IIinister - - - - - - - - - - -
Supt. of Oil Field - - - - - - - - -
Auditor - - - - - - - - - - - -
Barber - - - - - - - -
Cafe Owner - - - - - - - - - - -
Cattle Buyer - - - - - -
Clerk of District Court -
County Commissioner - - - - - - - - -
Doctor - - - - - - - - - - - -
Engineer - - - - - - - - - - - - - -
Implement - - - - - - - - - -
Janitor - - - - - - - - - - - -
LaY~Jer - - - - - - - - - - - -
liai ntainance Patrolman - - - - - - -
r.rortician - - -
Painter - - - -




































Father's Occupation of Those 'Vho Plan to Teach 
96 
College Father Mother 
Year 
4 - - - - - 8 - - - - - 4 
3 - - - - - 3 - - - - - 4 
2 - - - - - 4 - - - - - 7 
1 - - - - - 3 - - - - - 8 
High School 
Year 
12 - - - - - 10 - - - - - 20 
11 - - - - - 6 - - - - - 1 
10 - - - - - 3 - - - - - 3 
9 - - - - - 4 - - - - - 2 
Grades 
8 - - - - - 36 - - - - - 35 
7 - - - - - 2 - - - - - 0 
6 - - - - - J - - - - - 2 
5 - - - - - 2 - - - - - 0 
4 - - - - - 2 - - - - - 0 
3 - - - - - 1 - - - - - 0 
2 - - - - - 0 - - - - - 0 
1 - - - - - 0 - - - - - 1 
Unlmmm - - - - 1 - - - - - 1 
Figure 24 
Education of Parents of Those Who Plan to Teach 
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98 
41. Do you want to go to college? 
Yes~ No~ 
42. Do Your parents have the money to send you to college? 
Yes....22.§_ No 442 
Those who want to go to college and their parents have the money 
to send them - 349 
Those who want to go to college and their parents do not have 
the money to send them_:. 284 
Those uho do not want to go to college but their parents have the 
money to send ther.1 - 209 
Those who do want to go to collece and t 10 eir parents do not 
have the money to send them - 158 
Figure 25 
College Aspirations of 1000 Seniors 
99 
41. Do you want to go to college? 
Yes 86 No 2 
42. Do your parents have the money to send you to college? 
Yes .i.?__ 
Those who want to go to college and their parents have the money 
to send then 51 
Those who do not want to go to college but their parents have the 
money to send them -- 1 
Those -vrho want to go to college but their parents do not have the 
noney to send them -- 35 
Those who do not want to go to college and their parents do not 
have the money to send them 1 
Figure 26 
College Aspirations of 88 Seniors "'1iho ?lan to Teach 
Statement Strongly Agree Undecided Disagree Strongly 
Agree Disagree 
1 - - - - - 262 - - - - - 648 - - - - - 58 - - - - - 23 - - - - - 9 
2 - - - - - 108 - - - - - 266 - - - - - 163 - - - --- 340 - - - - - 123 
3 - - - - - 64 - - - - - 98 - - - - - 266 - - - - - 434 - - - - - 138 
4. - - - - - 58 - - - - - 273 - - - - - 202 - - - - - 357 - - - - - 110 
5 - - - - - 24 - - - - - 117 - - - - - 205 - - - - - 547 - - - - - 107 
6 - - - - - 47 - - - - - 165 - - - - - 147 - - - - - 537 - - - - - 104 
7 - - - - - 232 - - - - - 285 - - - - - 182 - - - - - 235 - - - - - 66 
8 - - - - - 47 - - - - - 297 - - - - - 174 - - - - - 328 - - - - - 154 
9 - - - - - 174 - - - - - 183 - - - - - 204 - - - - - 336 - - - - - 103 
10 - - - - - 61 - - - - - 189 - - - - - 180 - - - - - 268 - - - - - 302 
11 - - - - - 131 - - - - - 274 - - - - - 264 - - - - - 265 - - - - - 66 
12 - - - - - 147 - - - - - 292 - - - - - 138 - - - - - 286 - - - - - 137 
13 - - - - - 34 - - - - - 105 - - - - - 175 - - - - - 566 - - - - - 120 
14 - - - - - 35 - - - - - 183 - - - - - 186 - - - - - 483 - - - - - 113 
15 - - - - - 136 - - - - - 261 - - - - - 190 - - - - - 313 - - - - - 100 
16 - - - - - 88 - - - - - 231 - - - - - 170 - - - - - 425 - - - - - 86 
17 - - - - - 103 - - - - - 200 - - - - - 385 - - - - - 238 - - - - - 74 
18 - - - - - 11 - - - - - 70 - - - - - 259 - - - - - 525 - - - - - 135 
19 - - - - - 49 - - - - - 104 - - - - - 108 - - - - - 384 - - - - - 355 
20 - - - - - 21 - - - - - 79 - - - - - 243 - - - - - 449 - - - - - 208 21 - - - - - 136 - - - - - 270 - - - - - 319 - - - - - 219 - - - - - 56 
22 - - - - - 155 - - - - - 556 - - - - - 156 - - - - - 104 - - - - - 29 
23 - - - - - 62 - - - - - 186 - - - - - 255 - - - - - 412 - - - - - 85 
24 - - - - - 51 - - - - - 179 - - - - - 169 - - - - - 435 - - - - - 166 
25 - - - - - 203 - - - - - 392 - - - - - 153 - - - - - 169 - - - - - 83 
26 - - - - - 97 - - - - - 243 - - - - - 190 - - - - - 352 - - - - - 118 
27 - - - - - 46 - - - - - 125 - - - - - 135 - - - - - 458 - - - - - 236 
28 - - - - - 42 - - - - - 102 - - - - - 120 - - - - - 591 - - - - - 145 
29 - - - - - 45 - - - - - 125 - - - - - 195 - - - - - 413 - - - - - 222 
30 - - - - - % - - - - - 159 - - - - - 260 - - - - - 453 - - - - - 74 
31 - - - - - 43 - - - - - 28 - - - - - 102 - - - - - 422 - - - - - 405 
32 - - - - - 105 - - - - - 511 - - - - - 223 - - - - - 133 - - - - - 28 
33 - - - - - 311 - - - - - 441 - - - - - 207 - - - - - 35 - - - - - 6 
34 - - - - - 18 - - - - - 12 - - - - - 145 - - - - - 487 - - - - - 338 I-' 0 
0 
Figure 2-7 
Number of the 1000 Seniors Wbo Strongly Agree, 
Agree, Undecided, Disagree, Strongly Disagree 
